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Hing NCO Prestige Program

A commlttee appointed %o study ways to improve the stature
and responsibllity of the non;uommissioncd officer corps met at
Fort Myer on 8 June 1994 to discuss the locnl problem and make
recommendatlons o1 Wing action. The projram for enhancement of
NCO prestice was receiving attention Air Force wide, and was
being given special embhasis by [eadquarters Command. The Wing
committee was composed of nine non-commissioned officer members,
three Qf whom were WAF.

After reviewing Air Force Regulation 39-6, "Responsibility

of Non-Commissioned Officers," 21 April 1953, and evaluating
various suggestions received from other NCOs of the command, the

committee made a number of recommendations:

"a, That reveille be discontinued for all non-com-

missioned officers on the premise that a good beginning in

i timely execution of their responsibilities would be to allow
‘ ' them to arrive at their Place of duty on schedule without
the necessity of requiring a 'pinprick' to assure promptness
on the job.

"p. Discontinuance of guarters inspection for NCOs
except for mandatory monthly inspections. This suggestion
is advanced with the fact in mind that unit commanders re-
serve the right to withdraw this Privilege from individual
NCOs who evidence need of such quarters inspection.

"c. Where at all feasible, private rooms be provided
for Master Sergeants; also for other non-comuissioned offi-
cers - if housing space permits. It is realized that present
. _ quarters in this Wing give equal billeting privileges to all
' : ranks, but this recommendation is made with an eye on service-
wide barracks housing. )

"d. The granting of separate rations and quarters privi-
leges to all single Master Sergeants - if they so desire.




"e. Provide separate tables in the dining hall
clearly marked 'NCOs Only,' and when practical, provide
for separate mess lines for NCOs. Require the Food Ser-
vice Supervisor to enforce this distinction between the-
Junior airmen and the top three grades.

"f'.  Non-commissioned officers be excused from all
squadron duties except in a supervisory capacity -- make
the lower ranks do all the extra details so they may
look forward to attaining the NCO ranks for its prestige
and privileges instead of just for the monetary gain.

"g. Provide a-separate and distinctive uniform for
the first graders.

N "h. Assign jobs that are within the scope of the

. meaning of 'NCO' duty. Current feeling among the NCO

" ranks is that there are many Junior commissioned officers
in positions which could be efficiently filled by top
graders.

"i. Review basic training procedures to ensure that
new recruits are given the proper indoctrination regarding
the respect due to, and the responsibility. and prestige of
the NCO.

"j. Give NCOs the privilege of cashing checks with-
out the counter-signature of a commissioned officer. This
may be a small matter, but in this small matter the Air
Force can show in deeds instead of words that it has faith
in the judgment, integrity, and character of its NCO per-
sonnel.

"k. Pay first three graders alphabetically by rank.

"1. Make all NCO Clubs -- NCO Clubs! Bar the lower
tanks from its membership. :

"m. Indoctrinate junior commissioned officers in the
meaning of the word 'mon-commissioned officer' so that- they
will give their full support and belief in the statements
and decisions rendered by their NCOs. At present it is
strongly felt that too many junior commissioned officers
lack the qualities and trust and faith in theéir ‘non-com-
missioned officer. Iet the Air Force mzke the old saying,
'The NCO is the backbone of the service,' a reality instead " _
of another cliche."
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The committee recommended that, if some of their sugges-
tions could not be placed in force for all non-commissioned

officers, they at least be made applicable to all Master Ser-

‘ geants.

The committee's report ended with an expression of the
sincerity and objectivity of the committee and a rather plain-
tive hope for "topside" ACTION, instead of words:

- " When this committee assembled, it sincerely applied
. itself to the task of compiling different ideas, sugges-
~ tions, complaints, and comments from the NCOs of this
N\, Wing. It operated on the theory that the Air Force was
concerned about the progressive decline of its NCO corps,
and. that it would act vigorcusly in putting into practice
and enforcing any constructive suggestions made by com-
nittees of this nature. Thus, this committee has tried to
be objective in its discussion, always keeping in mind the
desire of the Air Force to strengthen the leadership,
responsibilities, and enhance the prestige of its non-
commissioned officers.

Members of this committee met skepticism of Air Force
aims when they sought out personnel for ideas to -implement
Air Force Regulation 39-6. This skepticism can be condensed
into this -- when the USAF recognizes the worth and ability
of the NCO in its structural set-up, then, and only then,
will the airmen feel that they have something to gain in
respect, responsibility, and privilege of being an NCO.

But first the 'topside' must display action instead of words.
This committee feels that it has done its duty at this level,
and as individual NCOs they are ready to help enforce any
implementation of the above suggestions. We feel positive
action by the Air Force on this matter will sweep away
skepticism and set off a chain-reaction from 'topside' to
the lowest level, thus gaining an overall improvement for
the Air Force in general. 25

A number of the committee's suggestions were adopted. Some

e were not feasible, and some were too general for action. o

Discontinuance of reveille for non-commissioned officers was

held in'abeyance pending decision on whether or not it should be

2> Report of NCO Committee to Wg Comdr, 12 Jun 53, Subj: "Imple-
mentation of Air Force Regulation 39-6"
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discontinued for all grades. At the direction of the Wing
Commander, reveille was discontinued for all airmen on 1k
September 1953. Although Wing histories do not disclose the
actual date reveille was initiated as daily procedure, it was
decreed by the previous commander soon after his assumption of
command in May 1952. + had long been bitterly attacked by

airmen of all grades and was considered contributory to low

morale.
~

N\,

" Plans were made for the establishment of a‘separate dining
area for non-coms in the Wing Dining Hall, to be opened on 28
January 195L.- Seating in the NCO area would be optional with
the individual non-commissioned officer. The NCO area would
boast cloth-covered tables and tray clearance as niceties of
table service. A separate mess line for non-coms was.not prac-
tical because of the large number of airmen served in the dining
hall.

‘Master sergeants only were excused from all squadron duties,
but the privilege of cashing checks without counter-signature of
a commissioned officer was extended to all NCOs byvthe Fof£ Myef
(South Area) Post Exchange. Paylines were set up to pay non-coms
alphabetically by rank ahead of airmen of the lower grades.

Another privilege accorded was the assignment to non-coms of
preferred parking spaces in the residence hall area. On reviewﬁ_

of the parking situation, it was determined that of 159 parking
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spaces available to the Wing, 46 spaces were considered mandatafy
slots for operating requirements: staff; government vehicle stor™ -
and. 20/30 minute spots. This left a total of 113 spaces, which%
divided among scquadrons (including the 204lth) according to NCOE
strength. Sguadron commanders were allocated spaces for assignﬁ

to personnel within their units.

NCO Ieadership School

i

The most important phase in the Wing NCO prestige program was

the dévelopment of an NCO Leadepship School. During December the
Wing Persomnel Officer accumulated material, developed a curriculﬁm;
procured instructors and laid other plans for a L4O-hour course of
instruction (h hours a day for 10 days.) Arrangements were made for
use of a classfoom in the South Area Information & Education Build-
ing (T-604, Army) for conduct of classes.

The stated objectives of the school were to:

a. Acquaint the senior NCO with the supervisory responéi-
bilities which are inherent with his rank, and to equip him with

the knowledge and techniques he must possess to execute these
responsibilities.

b. Improve the status of the senior NCO and his value to
the Air Force, by re-establishing him as an aggressive, effective
leader, willing and capable of assuming his proper role in the
administration and operation of assigned functions.

c. Provide the non-commissioned officer with an approach
to the solution of those problems encountered in leadership.

d. Prepare the non-commissioned officer to project more
effectively his queries, recommendations, and solutions, while
administering personnel management.

~e. Develop command voice and bearing.
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f. TFoster a willingness to accept responsibility.?

g. Instruc§6those essential techniques utilized to
train personnel. '

' The curriculum was set up to include these subjects:
Essentials of Leadership - 5 hours
Drill & Command -11 hours
Military Lew - L hours
Air Force Writing, Public
Speaking & Expression -14 hours

Counseling (lecture by Chaplain) - 1 hour
Instructo?s in all subjects except Military Law were chosen

from among qualified non-commissioned officers (overhead and from

Bolling I & E). The Assistant Judge Advocate, Headquarters Command,
agreed to instru¢t in military law. It was proposed to secure guest
speakers from Géorge Washingtbn University, Headquarters USAF, and
other sources to:add interest and variety to the course.

Criteria for selection of students were:

Grade of Master Sergeant, or...
Technical Sergeants approved by the Wing Hq.
}Supervisor of 3 or more personnel.
Minimum of 12 months retainability in the USAF.
Duty AFSC or 70 or Tl level.
Not awaiting issuasnce of TDY, PCS, leave or other
reassignment orders which would become effective during the
period of the school. g

7. ‘Not undergoing or awaitingAcourt—martial or sentence.

(0) N = WVRN\ I g

Senior master sergeants would be accorded the opportunity'to
attend the scho@l; junior master sergeants and others would be selected

for attendance.

A trial run of the course, to be presented to interested group

and squadron officers, was scheduled to begin 1l Januvary 1954. The

Syilabus on NCO Leadership School, Document 13.
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pilot course was for the purpose of detecting and correcting any
weaknesses of presentation or subject matter, eliciting Construc-
tive criticisms and suggestions, and affording experience to the in-

structors.

Target date for the first course for NCOs was 15 February 1954, :
Fifteen airmen, to include WAF, would be scheduled for each course.

The school would run continuously on an indefinite basis.

N . Airman Activities o : o
\, . .

Thé Chaplain's Office of the Wing undértook a Christﬁasf
season project of inter-service and community relations in the
: Asponsorship of a Joint Services Chorus presentation of Handel‘si
"Messiah." |

Rehearsals got underway at Fort Myer on 6 October, and the
"Messish" was presented at the South Area Theatér on 13 December.z7

The Joint Services Chorus consisted of approximately 8L voicés;
and included the Wing Choralairs, Pentagon Choral Club, military per-
sonnel of Fort Myer, Quarters "K," U. S. Navy, and Walter Reed Army
Medical Center & Hospital, as well as dependents of area military |
personnel and civilian employees'of Fort Myer and the Pentagon.

Four professional soloists were selected from among chorus
members for the solo parts. Airman First Class Arlo C. Deibler, of
the Wing Chaplain's Office, directed the production. The official
‘

U. S. Army Band orchestra provided the symphonic accompaniment.' The .

Air Force Symphony was requested, but was unabie to meet the rééueét:

27 Official program for the "Messiah," Document 1k.
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Ihe NCO by ‘bredi‘cion e.nd custem hae been regarded a.e the beck- -

’ pra.ctioal execution of approrved polic'y and doctrine. Thie conoept a
~was accepted and underetood by aZL'L, incluaing non-oemmieeioned oi‘i‘i- :

oers' 'and' their ccmme.ndere. Aa Generel Vandenbez'g Btated D I‘.-

"World'Wa.r II however that conception lost mueh oi‘ ite accuracy, not '
';'beoauee the meaning was no longer 'l:rue, but becacuae oi‘ rapidadve.nce- ;
'j-j ment to the NCO grades e.ud beoauee of the .f.‘requent failure of ineo:- ;

» fgroup oi' 1eader3 wi'thin the enlieted ranks

' .:tie.l fa.ilure of acceptanoe oi‘ the conoept has been 'bhe ever inereae-."
ing compleority oi‘_ weapone employed. by' the Air Force. Ccmplu weep-
ons and intrice.te eqxai;men‘b deunand extra akills and compe'tenoyof.'; ’

‘,.‘their operatore. . T.his is 8 real chanenge which the Air Force’ b.e.s
".'f.mei; to e gree.t extent by establishing soientii‘ic procedures for 'bha

' _l.bone of every military orge.nization. For centuries his role wae the =

Compounding thie i.ni- | }

' iden’cii‘ication of aptitudee and the - training of potenbiall:y quali- |

: _.fied people.’-‘ '.~v;:;.Enphesis hae been placed on technical ekilJ. through

' the airman ca.reer program a.e ‘bhe vehicle i'or ': 'tteining higher gradee

. _;.and pay. Higb. .'Level ekille are- neceeea:cy 'bo t

, ,of a military arm suoh ae the Air Force which hae an’ increasing]y'-{,':-'
'high requirement i’or complex equipanent and 'beoldnically trained per-."

'-sormel.
e

perfection, we ha.ve somehow de-emphaeized 'bhe human equation, We go e
- a:L‘L out in testing, claeeitying, and properly aesigning aimen, a._ml 4‘

-

0 efi'ective operetion'

Perhaps in ,our zeaﬂ. 'bo epproach edminie‘orative and technicaiﬂ.




havmg done that; promote them as qui 'k]y as ‘poss:!.b 'bo NCO rank

When the airm howevar, we: ap-, i

pea:c to- be more conoerned about his technic _ utilization and in-

creased skin potential then we e.re abou’r. his';a.bili‘hy 'bo lead, St

‘ pemse, e.nd tra:ln others in 8. milita.ry senseo We tend to perpetu- S

ate this fa.'l.lacy'i by failing '(1’6 aocord him the privileges which wore
once inheren’b:ly a— par'b 'of. bei‘hg e.n NCO 3 't:’Method of payment in order.i.‘ff}'

B of re.nk, for d.nata.nce was" onée visible{evidence of ’che extra statua"'-“:"f'

and prestige "o .nigherv 'rank. That method has been sacrificed to ‘che e

maa.ning of the word hry every posaible meane.."""

o L+ nThe Missing Id.nk in our ml:!.tary chain of 'Gommand";-cook (‘meais,
Air War- Gollege, 1949).‘ D R

‘.—2._,.._ :




- tion and operation of assigned functions. I

wgutering perSOnnel management

”-Qéiﬂlzﬂﬁiﬁft)f}i,

The objectives of the NCO School are to.’

knowledge and techniques he muot possess to execute these responsi- ’

fbilities

' Air Foroe, by re—establish_ng hlm as ‘an aggressive, effectiva1eader,'
*T willing and capable of assuming hia proper role in uhe administrau'f‘

Provide the nonpccmmissioned officer with an:approach tO-,

 _the solution of thoae problema encountered in leadership.l,

.ﬁtively his queries, recommendabions, and solutions, while adminisn*ff"

"zgé; Ibvelop command voice and bearing.u,af

i@f; Foster 2 willingness to accept responsibility.: -\. 1 w 

J”f ;gL Instruct those essential techniques utilized ﬁo train per_.M

LEADFRSHIP AND COMMAND DEPARTMENT

The leadership course in uhe NCO School includas five hours d.bfﬁi
: ﬁvoted to the study of leadership._ The entire oourse is conduoted ing;

.}classroom confbrence and in praotioal olassroam work Introduotianfj‘

.-a;' Acquaint the senlor NCO ~with the suparvisory responsiblli-'

tiesf which are’ inherent w1th hls rank, end b6 equip hlm with the’

'b Improve the status of the senior ¥CO und his value to the :

: d _ Prepare the non«commlssloned,officer to project more of feo-’fj

vl



. to leadership is preSented :I.n such & way as’ to give a broad Bcope of ¢
the general phases of the course, Later conferences are devoted to ‘;_g;
the psychological aspec‘os of leadership, development of persona]ity,

@ personal adjustment, character of the.lea.der, objec b:!.ves, o_i" the leg~:
' de'r; and le&der-subordinht.e- relation's. méioverall objectivﬁ of the
o leadership tre.ining is to acquaint the NCO with his responsibilities_- '
. as & 1eader and to demonstrate the va.ricus tools a.vailable toaccomp- .
lish the task of leading. The student wi]l 'become more ‘awara: of the ‘-
 various refinemehts that can be used in aceomplishing the evwerydayA
" tasks of the' HCO in his unit. .

DRILL AND comNn o ey jf'__i 11 chrs

_ Drill ‘and - Command consisw 03’:‘ m ..l a.cm oourse of ins uructionf‘
. in which the classrocm hou.rs allo‘h‘had a.ra used in 'the discmusion, oi‘
the ‘theﬁory of dri]l a.nd ocxmmand, waaring the xmiform, amda and de-;_‘.}l
‘."‘coraﬁions, drill definitions , types of ocmmands, ateps in m&u’ching,
and courtesies and customs of - the: Servioe. . Other hourly require-
_.ments wiil be used for praotical applioation of drill diacuased invr
"j"tﬁe olassréom, Coaoh and pupil method ia utilized, xmenever appli-w
4?cable for the maéerial given. : Training in drill and coamnand is de-q_«:-
A!‘Bigned to ‘bring speoific points to .the studentd' a.ttention and to
ref:cesh the mamory of ‘a1l in. the method of handling troops. ; Ihé
‘fact that the NCO ie to make on-’uhe-spot oorrect:l.ons is etreaaed to
the finest degree. Proper vo:!.ce contral and eo:ecution of' commanda-';'
o | _iwill be ecmphasizod It hag been found that many NCOB hoktexperi-*
.ffenoe a.nd training :Ln Drill a.nd Command. L R

AT
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MILITARY LW | .  foHours
) This Gourse 1s dosigned primarily to indoctrinate ‘the non-com«

missioned officer on the Uniform Gode of Military Justice, which ink

_cludes composition, classification, jurisdiction, and procedures of

Gourts-Martial, the preparation and action on different types of
chargee; and the opportunity to'observeﬂan actual courtrocm demon-

atration.

ATR FORCE, w'RITI'NG; .'PUBLIC SPEAKING AND EXPRESSION " "1/ Hours

My Force writing consists of instruction in the correct uaage

'of grammar, aentenoe structure, and typea of aenuences, development :
of ideeas, punctuation, and supporting material, Instruction in Pub-"
e Speaking and Express1on leads to the fundamentals of self—confi- .

'dence and command voice, In this ~part of the ccurse,.the non~com-

missioned officer w11 be familiarized with the basic methods of ex= -

'pression, public ~speaking techniques, logical preparation, methods p
of research, and the presentation of appropriate topics before all .

.Jypes of . groups, Actual olassroom participation by the studemts '

will'be emphasized.

LECTURE BY CHAPLAIN A | 1 Hour

The. lecture which will be delivered by the’ chaplain, contains a
brief history of Chaplainey, - An explanation of AFR 165-3, ”Chaplain '
Activities n will be given to the students of the NCO School and a
diacussion will help %o understand the problems of a chaplain.
Topioe of thia discussion will deal with the « Bubjest "Uhat is a

"good counsellor" d "Ihe NCO and~his responeibility in meeting the.




problems of the airman, !

 SELFGTION OF STUDENTS

The Wing Commander will select the best qualified NCOg for this
school, Priority will be givon to NCOs who meet t;he following re-~
quirements

a, Grade of M/Sgt; or

b, T/Sgts approved by this headquarters;

o; Presently supervising three (3) or more personnel;

d. 'Have a ninimm of twelve (12) months'-retainabilit&' in.the

USAF,
e. Have a present duty AFSC of myon op "’71"'1evel°

£, Not awaiting issuance of DY, PCS, leave, or otherreassign-

-ment orders which would becomc sffective during the period of the

g. Not undergoing or avaiting court-nartial or sentence there—

lof, :

COMMAND FMPHASIS

AN

Every dey we are faced with new problemg of expanding our opoer-

ations with Limited menpower, The accamplishment of our mission ig
. further Iimited by the shortage of qualified supervisony personnel,

-Only the most' effective nanagement practices by all uupervisory pPer~

sonnel at all levels of command will enable us to fUnction at abso~
lute peak efficiency To insure success of the program, it isneceg~

aany that each commander-

8. Selectp:the best qualified hon-canmissioned .of ficers to .at-
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Indoot*lm’ba each officer regarding hia.ccm\&nd pclﬂ.oy;, &ncl
; ::vigorouﬂly pursue a.l" actions w:i.thin iba ‘:’m , nw : “

53 The ‘ora&ning given "hhe NCO is 1astsd :lf La_incx‘eased oapabiliw'
ty ‘and willingneas to éssume responslb{lify &r .ﬂotlf\ﬂ;ly axploi“cad

by‘ hia. un:!.*c. camaander and officer suparvisors ai‘ter ha returms to:"

"‘o T,hia end, command emph&BiB 'Of .'bh@ progrem mm‘;b@‘.

aﬁrong a1d- morough and ‘musd carry '{*.i:sz‘eugh aZL'L levelﬁ
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NGO SCHODL
. HEADQUARTERS
1020TH USAF SPECIAL AGTIVITIES WING
FORT MYFR (SOUTH AREA)
ARLIHGTON 8, VIRGINIA

CL43S SCHEDULE

First Dey

0800 - 0850 = Dirill
0900 ~ 0950 = Leadorship

1000 - 1050 - Speech

1100 = 1150 — Alr Foves Wedting

Second Day

0800 = 0850 « Drill

0900 = 0950 - Guest Speaker
1000 = 1050 ~ Law (Iﬁlita.ryg
1100 = 1150 =~ law (MLlitary

Third Day

02800 - 0850 - Indiil

0900 = 0950 = Leadership
1000 = 1050 = law (Militacy)
1100 = 1150 = faw (Military)

Four Day

0800 = 0850 - Drill

0900 = 0950 - Leadership

1000 = 1050 = Spesch .

110(1{- 1150 = Air Foree Writing
! e

Fifth Day

0800 -~ 0850 = Driil .

0900 ~ 0950 - Address by Chaplainm
.1000 = 1050 = Spesch

1100 = 1150 = Air Fores Writing

A tem (10) mimute break will bs obs

nimates of Instruction,

Sixth Day 4
0800 = 0850 - Drill
0900 = 0950 = Leadership

1000 - 1050 = Spsech
1100 = 1150 = Adr Forse Writing

geventh Day

0200 = 0250 = Drill
0900 = G950 = Drill
1000 = 1050 - Adr Forse Writing
100 ~ 1150 - Spesch

Eighth Day

0800 = Q350 = Drill
0900 = 0950 = Leadership
1060 = 1050 - Spesch '
1100 = 1150 = Spesch

Ninth Day

C800 - 0850 = nNFill

0907 ~ 0950 = Drill

1000 = 1050 - Spesch

1100 - 1150 = Speach

fenth Day

0300 = 2200 = Gueg Speaker
‘and

Graduation Exersises

erved after sash fifty (50)

Classes will be copdunted in the I&E Center, Students shoald , report: at

o

appraximetely 0755 hrs, The I&E Centér (South irea) is in Building T<604s
located at the end of tha street on which pest office and gas statiom are

aituated, '

852/3, _
Attocheent I

Adequate parking spé.@@ is available, For fmc':{bh@r information eaH‘\__exta



(SAMPIE IETTER OF NOTTIFICATION)

(M/sgt's w/less than 2 yrs in gr., T/Sgt's and s/sgt's)

HEADQUARTERS
1020TH USAF SFECIAL ACTIVITIES WING

Fort Myexr (South Area)
driington 8, Virginia
SAWL2 _ : 29 April 1954

SUBJECT: Salection for NCO Schosl Attendance

THRU ¢ Immediate commissioned supervisor
TOs3 M/Sgt John Jones
AF 000000

Hg, 1120th Support Group
Fort Myer (South Area)
Arlington 8, Virginia

1, You havse boen selected to atbend the 1020th USAF Special
Letivities Wing NCO 3shool with the class beplnning 11 May 1954,

2, Our KCO Scheoal was developed under the impotus currently
boing given Alr Force-wids %o the bufld=up of NCO respensibility
and prestiga, Wo have designed a wollercunded refresher course for
our NC0s, with speefal smphasis on the Lesderaghip phase, I believe
you will find the subjects offersd interesting and beneficial,

3, Classes will te keld in Puilding T-604 (South Area) in

accordance with the inclosed achedul e,
g)l,(/"

BT E, WHITE

1 ROBE

1 Incls
NCO School Schedule . Golonel, USAF
; Commander

Attachment IT °




.....

(M/Sgt's w/2 yrs o more in grade)

B ~‘SAW12 DATE

SUBTECT: Non-Commissioned Officers School

WA Hacnto

THRU': Trmediate. commissioned supervisor

TO;  M/Sgt John Doe, AF 000 000
S 20hlith AACS Squadron

sien 1 oport-Myer (South Avea)

_Arlington 8, Virginia

: 1. 1In line with the USAF program for increasing the respon-
sibility and prestige of its non-commissioned officers, the 1020th
USAF Special Activities Wing has developed an NCO School as refresher
treining for 2ll NCOs assigned or attached.

2. As a senior NCO, you have an opportunity to participate in
this training. Becaulte of your length of service and experience, I
bellieve that your attendance at this school will =aid in the develop-
ment- of- Junlor non-coms’ and help to insure the future success of the

USAY program.

3. Classes in this course begin 11 Jenuary 195k; they will be
held in Building T-604 (IXE Building), South Area. A schedule is
attached. Request you reply through your squadron commender indica-
ting whether or not you desirs to attend the course.

.
\
e

1 Incl: i RORERT E. WHITE

NCO School Schedule ' Colonel, USAF
Commandexr
R,
Atoasoan’ '1»'
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M,/Sg'b JOHNC DOAKES AF00123456
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lMarch - 1954 T(L:Ls March "_ I9 54 R

ROBERT E. WHITE. .
COLONEL. USAF. -

COMMA'NDER



HOWR # 1 (BRILL)
- OBJECTIVE:

HOWR. #'2 ’ (LEADERSHIP)
L BJECTIVE;

© (DRILL)
OBJECTIVES

DR £  (LEADRRSHIP)
%0 fh. OBJECTIVE:'

"EOUR # 5 &6 (DRILL)
N .. OBJECTIVE:

LR N ]

_ LEADERSHIP & DRILL

Introduution and Drill Test
To motivate’ ‘studefit's and £ind out their dri¢1 knohlcd
and to familiarize them with the course,

',ntroduotiOﬁ to Leaderehip
To introduce students to coursé and familiarize thon
¢he obligaticns imposed by leaderahip°

'“Lri%iqub of Tas

To explein answels to qnestions on test; grading ayut
and to point out common errors airmert make on tast an
drfll field., . . CE

Resonsabiliw of Cg,\mmand Mission; and Team Membershi
To'develyp in the student a respopsibirity for comman
ta familiarize his with the importsdnce ‘of mission and
membership in relation to lsadership.’

Bakis” govemehts :
Té dembnstrale and explain the various movements from

, halt and marching position,

HOUR #7 & 8 (DRILL)

OBJECTIVE: -

HOWR - 9 . (LEADFRSHIP).
e OBJECTIVE:

FOWR # 10 (DRILL)
- OBJECTIVE:

ROUR #12 - (LEADERSHIP)
© OBJECTIVE:

HOWR # 12 & 13 (DRILL)
b = OBJECTIVE:

HOB # 14 & 15  FINAL TEST
‘ OBJECTIVE: .

Attachment VI

ic Movement s
To give students an opportunity to march and drill th
squad aid flight and to develop their’ cqmmand voice.

Appilu&ticw o? Leadership Principles .

By reviewing film studéntg will appreclate and undorsi
A ‘of the applications of principles in leadership j
bimmso ‘Students will be aeaigned problems in leaderst
Hovements and positions of thg Flight and Squadron

To familiarize students with the proper postiona of £l
and squadron officera and NCO's and some of the moveme
that are accomplished by the flight and squadron, If
permits formal parades will be explained. _

Review and Dlecuaaion

To summarize main poanta previously covered by answerl
students questions, Class discussion on probles &cn&
will give studants pogsible solutions,

Squad and Flight Drill
To give sbudents an opportunity to practice movenent s &
cultivate the command veice,

LEADERSHIP and DRILL

To answer any questions students may have; administer £
fxamination on course to help arrive at numerical grado
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¥ HCO SCHOOL - o
" HRADQUARTIRS - -

1020th USAF SPECIAL ACTIVITIES. mc;

. HOWR # 1 (DRILL)
o OBJECTIVE:

HOWR. # 2 " (LEADERSHIP)
W BJECTIVE;

'

owF3 0 (fAmL)
R : OBJECTIVE:

R  (LEADERSHIP)
% : e OBJECTIVE:

"HOUR # 5 &6 (DRILL)
" ' ..  OBJECTIVE:

HOUR # 7 & & (DRILL)
' OBJECTIVE:

o Critiqus of Tes’g,

FORT MYER (SOUTH AREA)
ARTLINGTON 8, mGMA

A\

- COURSE Oﬁﬁlﬁﬁ‘ | o
_ LEADERSHIP @a DRILE CoL

Int,roductmn and Prill Test
To motivate studefits and f£ind out their drill kno‘wledge 3

'and to fa.miliarize them with the course.

Introduction to Lead@rﬂhip
To introduce students to coursée and fa.miliaride th@ with
4he obligations impmsesd by leadershipo

R -
)

Ta explein ansviels to questicna on tast; grading uystem
and to point out common errors a.imax} mke on test and
drill field, . TR :

Resonsﬁbility of Cg\mmand Mission; and Teanm Hembarehipo
To'develyp in the, studsat a respopsibility for command and
to familiarize hir with the importdnce of mission and team
membership in rela.tion to leadership.’ .
Babt¢ Movensht s

Té dembnstrae and explain the various movements fron a
halt ‘and ma.rching position. ‘
Basic Hovements

To pive students an oppor’r.unity to march and drill the ,
squad ahd £1ight and to develop their" command voice. -
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wo . Course a
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f“of effective speaking and writing o

.‘

e ”bmii 4112 ot wlia zome 2T lhe IindamerTzia

A .

 To give you the oppdrtunity to observa and par-<;_

{thicipabe in the application of those fundamantals

'IGXQ
"%?fmay 2o if you desire to continua your atu&y of

_Hcourse o

ffto speak and write effectively

To fhmiliarlze you with the sourcea to whicn you

]ispeech and writlng after the completion of chia

To help you develop self—confidence in your abilitygil




~ The CONTENTS of the course include

~ page

st Session (1ecture~discussion)

c.ccooc'uco--oo--...,... A‘

_:ffoTientation - -
" - Grammar and Punctuation oo ' R
;jResearch -.Foundation of Good Speaking and Writing L

fiiéﬁdeession (lecture-discussion and drill) o

ooa-ooooo--o-oo 5 .

 Types of Material Used: to Support Ideas
[”Speech preparanion :

,_TBréSSession (drill and 1ecture-discussion);_

.0 -1'40 -:"'1 e c . v 6 R

rfio01ass Talks o - Vf#f',@if_.Q
- . Organization of Ideas B
: QSpeech preparotion

‘~”*Session (drill and leoture~disoussionﬁS

1Closs Talksi*'%'f~' S
?Self—confidence, Voice, and Body
.HSpeech preparation o

v~;TfSession (drill and 1ecture~discussion)

.‘nn!

ey Class Talks ‘f ‘ o
Sentence Composition and Revision

<L;6tﬁf39581on (driIl and lecture-di cussion) v
>‘;?“Paragraph Composiuion and Revisionail
~ " The Military Report - .
L R.e.po,.r‘c, preparatiw% s

1if‘:"f'?‘bh Session (drill)

'D.i'.l.bo'.’.!l..i."...l

Class Reports f;;fo"
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A
Since the sir Force is faced with the greatest potential loss

of personnel since 1945, recruiting policies have been improved at
all command levelé" of ﬁhe 2lst air Division. Base Regulation 39~4,
24 November 1953, established a staﬁdand reenlistment program for .
all organizations at Forbes dir Force Base. Under the provisims
of the directive, the Base Re(;miting Officer has became responsi-
b%e for the supervision of the base recruiting office and reenlist-
mént program at this station. He shall also give all bossible as—
sistance to the organizational reenlistment programs. Unit com-
manders are respbnsible for the reenlistment pProgram within their
_”iqdiVEAual organizations. They shall insure that each aiman eli-
gible for reenlistment is interviewed at least four times before
his date of separation is o,

| Further, action has been taken to insure that all non-commis-
sioned officers are fullf;aﬁare of the task that lies befare them.
With fewer persomnel, it has be;ome necessary to train newly as-

signed men rapidly and thoroughly. A base management course has

been initiated to instruct all key enlisted personnel in supervi-

difference. But, to continually reverse decisions after es-
tablishing a set pattern hurts no one but the airman to be
pramoted. 4dlways a difficult problem within any command,
promotion policies should be published and enforced by the
21lst Air Division and the Base Personnel Office. Leniency

. and loose-int erpretations should not be accepted as it accom-
plishes nothing other than being a morale disturbing factor.
The above statement ig that of the historiecal office, and
will not be attributed to any organization, unit, or agency
within the 2lst air Division.

43, ;Iistory, 21st iDiv and 15th 4B Gp, Dec 53, Base Histopical
iles. . . .

'

USAF ENLISTED HERITAGE HALL

- —— et s ——

GUNTER AFB, AL 36114
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Sory matters. Secondly, the non-commissioned officer course has
been inaugurated to emphasize leadership and management. This
course, which has met with great success at F orbes Air Force Bage,
has been accepted as the basis for the Non-Commissioned Officers!
Academy at March &ir Force Base, California. The initial objec-
tive of the academy will be t6 reinstate the seni.or Bon—-comnis—
sioned officer as a leader, not to teach the Junior airman how to
become' one. Further objectives of the academy will be: to pro-
vide thorough'training for all NCO 'supervisory Personnel; empha~

size the position and Prestige of the NCO; foster initiative; and

to develop mihtaryvbearing, forcefulness, and self-confidence in
. 45

the non-commissioned officer student.

In consonance with Kajor General Walter C. ‘Sweeney's lettep

of 9 January 1954 which requested that each commander select the

best quilified‘ non-commissioned officers to attend the Non-Commis-

sioned Officers! Academy, Colonel Albert J. Sho#er, 2lst Air Divi-
-gion Commander, 'pversonau.y interviewed the outstanding non-commis~
sioned officers recommended to him by unit commanders. Of the

numerous non-cammissioned officers interviewed for Possible at-

P

L. Histories, 21st ADiv and 815th AB Gp, Sep through Dec 53,
Base Historical Files. ,

45. Under pProposed regulations by Headquarters SiC, all academies

SAC, 2 Jan 51 Supplements I, II, III, and IV to Draft Form of
Regulation 50-, Hq SiC, 2 Japn 54. Exhibit 33.

Sy



tendance at this academy, only seven positions were availzble for

'21st Air Division personnel. \

The instructors chosen f'or appointment to duty with the Fif-
teenth air Force Non—Coxmnissioned Officers' Academy, were chosen
on the basis of attendance oi‘ a mhtary management school, quali-
fied by virtue of civilian trdlm.ng, or previous m:.htary experi-
ence in the field of management, educatlon, or traa.nlgg

The 21st Air Division recruiting analysis and survey was con-
ducted during January. This survey, which has be'grx established to
determine reasons enlisted personnel are not reenlisting to fill
thei;'. own vacancies at Forbes #ir Force Base, questioned personnel
of the 55th and 90th"-‘lings and the 815th -Air Base Group. Results
for January 1954 ind:"Lcatéd the following data:

a. 4 total of 105 enlisted personnel were interviewed, Of
fhese, 21 had intentiams oi;r éeenlisting within their own
vacancies. Five of t-hose interviewed indicated that they
would reenlist within 90 days of separation. A total of
79 airmen ir;diciated that they would not reeﬁiist in the
Air Force.

b. Persdnnel interviewed ranked as follows: five master

sergeants, 10 technical sergeants, 59 staff sergeants, 23

L6. Ltr, Maj Gen Sweeney to Brig Gen Cal&ara., "Noncommissioned Of-
ficers' Academy," 9 Jan 54. Exhibit 34.

L7. Draft Formm of Reguletion 50-, Hq S4C, 2 Jan 54; Supplements I,
: II, III, and IV to Draft Form of Regulatlon 50-, Hq S&C, 2
Jan 510. See Exhibit 33.
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e. Resstablish through the exercise of leadership, command
and traditional customs and courtesies, the esprit-de-corps requisite to

an effective NCO corps.
f. Develop v;rillingness to accept responsibility, particularly

with regard to the training, career progression, and general welfare of

subordinates,

g. Develop in the NCO student, military bearing, forcefulness

and self-confidence,

~ L4, RESPONSIBILITIES. _

- -

a. The numbered Air Fozlce Cm?:na'lde;'s and ,t_'h? Commander of the
Tth Air Division (reference paragrdph 2 above) are charged with the estab-
lishment and maéfntazaéf:e of WNCO‘ A,'cagianies in accordance with the provisions
of t‘his directive. To assure the: success of such a program, those com-

manders must stimulate active interest boﬁh in the NCO!s to be traihed and

in the subordinate commanders who must select the personnel for training

and effectively utilize the graduate.. Operational control of the Academies

will be exercised by the numbered Air Force Headquarters. This responsi-

2



bility will not be redelegated.

b. Staff responsibility for NCO Academy matters at Headquarters
SAC, Headquarters 7th Air Division and at numbered Air Force level will be

charged to the Director of Personnel,
¢. The NCO Academy Commandant will assume the responsibilities
'

and duties specified by the Commander of the numbered Air Force and as de-

lineated by this regulation. . ‘

P

d. The responsibilities and duties of the Academy faculty and

administrative staff will be'as prescribed by the Academy Commandant

. .

e. The Commander of the base on which the Academy is situated

will provide billeting, messing and logistic support. Billeting and mess-

ing facilities must be of the highest standard » separate from other base

personnel, pfoviding the ’great‘est possible degree of privacy and comfort,

1

~-*The Prestige of the NCO student must be cbntinuany emphasized and he must

be afforded all the privileges to which senior NCO personnel are entitled.
f. Commanders at all levels are charged with the proper selection
of top supervisory NCO's to attend the NCO Academy. They are also respon~

3
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'

sible for the development of NCO interest in the Aéadany through careful
student selection and by adequateiy recognizing and utilizing the Academy
graduate. ‘ \
5. OPERATING PROCEDURES.
a. One NCO Academy will be established in each of the commands
specified in paragraph 2 above, Each Ccmmande'i- vd.il d'eterm:'lne 1;.he location

(subject to the approval of this headquarters), based on such factors as

4

the availability of facilities, accessibi;_L‘ity (travel costs), etc. Academy
Commandants and sfpa.ff will be ‘selected frol'm personnel resources available
to the conmand concermned. It is deéirable' that instructors be either (1)
graduétes of military management .sc‘hool or an NCO school in whlch manage-
ment tralm.ng was a major subject, or (2) qualified by virtue of civilian

training in the fields of Education or Management. Personnel of units

assigned directly to this headquarters (other than those specified in para-
graph 2 above) will attend the academy nearest to them; direct communica~
tion between such units and the commander of the appropriate numbered Air

Force headquarters is authorized for the purpose of obtaining studemnt quotas.

' b



5th air Division personnel will attend the 7th aAir Division Academy;
spaces will be obtained directly from Headquarters 7th Air Divisiom.

b. Three classes, each of four weeks duration, will be conducted
during each of the first three caléndar quarters. Two classes will be con~-
ducted during the last quarter, October - December., Leaves of Academy

staff members will be so arranged as to .nc_>t. interfere with qomal operation
of the Aca:c._ieny.
- ce A minimum of 50 and a maximm of 60 sﬁﬂdm£§ w1llbe a.s»signed
to each class.

d. i“urther detailed instructions will be furnished by supplements

to this regulation.
6. ACADEMIC STANDARDS. Standards of academic performance and personal

behavior will be established by the Academy Commandant. Students will be

eliminated for academic deficiency or failure to adhere to the established
code of conduct. Procedures for effecting such elimination are listed in -
supplement IV to this regulation.

'

7. RECORDS AND REPORTS.



a, Appropriate records will be maintained and will reflect the

status of each student. al all times. Records will be accessible to the
student and he should be kept informed of his progress and must be advised

of any specific deficiencye.

» b. Upon completion of the course, & letter indicating satisfact-

ory completion and relative class standing will be forwarded to the stu-

dent's commander.

[P . -

¢. A diploma, SiAC Form R wlll be presented to all gra-

duates.

1

d. No recurring reports are required by this rr’egulation. '
(. s, supfst. In the interest of economy, &ll supplements to this
_fegtxlation will be tréat’ed as individual public ations and will remain in
effect, regardless of their specifié dates, o‘rvth_e slate of this regulatién,r

atil such time as they are individually superseded or rescinded. They

‘also will be individually indexed in SAC Regulation 5-2. :

t
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SUPPLEMENT III
SAC REGULATION)

HEADQUARTERS STRATEGIC AIR COMMAND
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TRAINING

4

Non-Commissioned Officer Academies Student Selection Criteria
\ S

t

1. PURPOSE. To provide standardized criteria for selection of
® : ‘

students to attend SaiC NCO Academies.

!

2. SCOPE, This directive is applicable to selectim of students

PN

- for attendance at all SAC NCO Academies,

3. GENERAL, Each Comander will select the best qualified NCO's

to attend the NCO Adcademy in the following priority:

a, First Sergeants

( c. M/Sgts in othep areas éssigned duties which require that

they supervise 3 or more personnel,

\

Tt T WA et A e e e gy
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d. T/Sgts in direct support areas assigned duties which require

that they supervise 3 or more pérsonnel, only after all of priority a

( ' and b are trained, ‘ ’

e. Other NCO's only after priorities a, b, c and d are trained.

1

4. PREREQUISITES FOR SELECTION,

a. Fall within one of the priorities shown in paragraph 3 above.
b. Career minded.

8. Performing duty in an advanced (7) level &FS.

d. Six months experience in SAC (May be waived if necessary to

~
-

follow priorities shown in paragraph 3 above).

e. Not awaiting issuance of TDY or PCS orders which would

¢ | |
" become effectiﬁg during the period of TDY to the NCO Academy.
£.” Minimm character and efficiency ratings of excellent.
g+ Not undergoing or awaiting court martial or sentence
thereof,
5. PERSONAL AND FAMILY HARDSHIP. Because attendance means
Q separation from family it is essential' that care be exercised in selection

of students to assure that minimum personal and/or fazniiy hardship is imposed.
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.',nco book written specifically for the military aﬁﬁérvié&f. poseess

. the several important advantages, It would:

1. Standardise management and SUPOrvisory practices at all
command lprols thrcaghout the Alpr Force

2, Serve as a convenient reference book for helping to solve
sveryday problems and to Answer subordinate's questions

3« Present under one Cover in a clear, conclse, and orderly
Ranner, the techniques and concepts of supervision

L, Save a great deal of time 1in looking up answers to ques-
tlons and problems that arise in éveryday operations

5S¢ Help to kxeep fresh in the suvervisor's aing the menagesment
zaterial presented in tae Primary Managenent Courge

6. Servs as a continral gupervisory training program that 1s
slvays Xent cwrrent .

7. Give  both the supervisors and the supervised a gsense of
gecurity and fseling that Alr Porce hanagement practices
are not ambiguous or sublect to change withount notice, and
that the Air Force does have a definite Banagement nolicy
in writing
tical cases

Private industry has pul much time, aonsy and effort into sub-
lishing a supervigaor!'s manual for issuance to 311 of thelr supsrvia
Sory nersonnsl, Those commanies which do 1gsue manuals, and they
ars in the najority, ars very emrhatic in proclalzming the valne of

the supervigor's manual 29 one of the necessary tools to oflective

g Danagsment and efficient ovneration, USAF ENUSTED HERITAGE HALL

GUNTER AFB, AL 36114
. SECTION FOUR
Istablishing A Centralized Supervisory Training Sehool For
Roncommissioned Officers of the Alr Force
Large, industrisl concerns 1ixe Zss0 Standard 011, International
Harvegter and General Notors, have establighed eentralized training
8chools whers a variety of training courses ars condusted, As in

the Air Force, most of these courses conducted within the central-

8. Inable- SUDervisors to make morse uniforz decisions in iden-

‘:l!l)g 11 ( IE IJ ( [ :. ] 4 Is sl F[h Pe ()-
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gzed tralning systems found in private industry are concerned with

technical training riela. Hovever, unlikxe the Alr Force, private

gga;ntng for
4ts lover lovsl sunervigors at these.centraliszed schools,

The third phase of this

sdustiry has found 1t proritabdble to conduet gupervisory

i q

projected supervisory training Progran

'tor Alr Force supervisors in general, but noncommissioned supervisors

1u partlcular, has to do with the estadbligshment of a centrallized gu-

;pervisory‘training school for noncomnissioned officers, While the

first and second phases of this overall training brogram for Air
.ilbrce superviaors (first phase--changes and additions to the
 USAF Primary Management Courss;

nregent
second phase--creation of a supervi-

. sor's manual) deals with supervisory training for all Air Force man-

- agenent levels, She third phase, which will be discussed in this

section, involves only the training of noncommissioned officers, It

is this phase of the projected program which will be of the greatest

Yalue, not only th the noncom because it 1ig designed speciically

- for him, but to the Alr Force as well, as thigs phase 1s concerned

I V1th the systematic training of a level of command Ly which great
B ¢7iciencies can be initiated and reslised, The estadlishment or
¥ this particular phage will not only booat the moral of the first su-~

’; Pervisory level and of the airmen with whon the

Roncom deals direct-
but i1t will open the door to mors effective Alr Porce adminiastra-
-“,tIVe and operating procedures than vag realized ever
F lower lsvels of command,

exiated at the

On the following pagss the general outline of the proposed cen-

tralized training school for noncommissioned supervisors will bde un-

folded, In some cases, data concernihg the vroposed schnol will be

B ®tecific, in most cases however, due to ths exigencies of tine the

| HE D T ‘ORCE is 1950.
Simpson, Harold B. THE NONCOMMISSIONED OFFICFR OF THE AIR FORCE, Thesis 1
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| data W1ll be general., To devise a program such as thig in exact de-

tall would require months of combined effort and action, However,
B the baaic\conaidergtions contained in this proposal are presented

- forthwith,

Name of the 3chogl - *The Noncommisgioned Officers 3uvervisor,
Training School® would be an aporopriate name for this con- |
templated school., This school would be a gcareer tyne of f
school, the only one for noncommissioned officers, and would .
be modeled %o a great extent as far as adminiastration and
operation was concsrned after the Alr Tactical Schonol for
Junior Alr Force offilcers. ’

2urnose - The purpose of thig school 1s to provide practical
and academic instruction for Xey noncommiasioned officers of
the Air Force in current supervisory techniques and practices
in order to make them more efficient in carrying out their
aseigned duties and responsibilities a8 supervisors.,

Alns
l. To increase the prestige and morale of the noncommliasioned
officers and airmen
2, To keep management procedures astandsrdized throughout the
Alr Porce
3. To provide operating efficlencles at the first and second
levels of supervigion
4, To provide a nuclmus of trained N.C,0.8 which would be
available for assignment to:
a} Air ROTC duty
b} Hational Guard duty
¢) Alr Regerve duty
d) USAF Primary Managemsnt Course as ingtructors
e) Alr Porce recrulting duty
5. To foster closer cooperation, coordination and communica-
tion between command levels
6. To provide a trained forece of N.C.0.8 capable of promotion
into ths officer ranks in time of energency

ength of Courne ~ A course of twelvs weeks duration should
be sufficient %o cover the material to be presented in this
Supervigory program., Approximately 400 hours of instruction
would be inocluded in the twelve weeks, This would average
out to thirty-four lours of instruction per week, Four
courses vith one week in between classes could de presented

annually,

» L r % ~ Quota for attendance to the school
would be sllotted among commands baged upon the number of
assigned 3.C.0.s. The commands in turn would get a quota for
attendance among their various bases again, basing it upon
ths number of N.C.O.s agssigned, A gelection comnittee com-
posed of from three to five officers (including the base

Simpson, Harold B. THE NONCOMMISSIONED OFFICFR OF THE AIR FORCE, Thesis 1950.



19

clagsificatlion officer) would be annointed on each Alr Forcae
base to select the noncomal gsioned supervisors froe that bage
which would be eligible to attend the Suvervisory 3choonl, The
noncoms so selected would e informed of their selection one
month prior to the atarting date of the clasa which they are
to attend, The gelection of these noncommissioned officers
to attend the school would be based primarily on the followi-r
seven pointga:
l. Possession of an AGCT scors of 110 or beter
2. Graduation from the UZAF Primary Management Course
3. Rank as stazf sergeant or above
4, Important Jupervisory responsibilities at the time of
apvolntment or posaible promotion %o a key suvervizory
poeition upon graduation from the Suvervisors 3chool
5¢ 1llingness to remain in the service for a gtirulated
¥ amount of time arfter comolsting the school
6. Excellent overall service rscord
7o Exgz:;aed request by the candidate %o attend sudject
sc

Asgiznment - Noncom will be assigned to the Supervyisorg Sehoonl
on temporary duty and uvon comnletion of assignment will re-
turn %o his permanent duty station,

;
-
4
%
1
5
;‘
3
r

Class 3ize ~ Because af ths exlistance of a large backlog of
untrained noncomrissioned supervisors (due to the cancelling
of the air mechanics and other specialist ratings), the
classesa would have to be of a relatively large size. C"ach
class should bs composed of approximately 400 N.C.0,s, dlvided
into quarters of 100 (like the Air Tzetical Sehool) for mur-
posgeg of adminatration and instruction, Fluring on four
classes & ysar, that would mean 1,500 key noncoms would be
trained in supervisory techniques per annua,

Monitor Command - Inasmuch ag most of the enlisted training
in the Alr Force 1s conducted by ths Air Training Command it
would be logical to place this projected training Prograr une
der the same command., Besides roviding the Alr Force ith
the bulx of its technically trained versonnel, the Air Train-
ing Conmand 1s resmonsidls for induction tralning of the Aipr
Force reeruit and for officer candldsts training for those
airmen aspiring to commigsioned status, To this extansive
enllsted training program of the Alr Training Command, the
proposed Noncommissioned Officers Supervisory Training School
would be a welcomed addition, for it would r111 a noticeable
vold 1n an othervise well rounded tralaling orogranm,

Ingtructor Psrsonnel - In Xeeping with foreman training me-
thods found to be successful in private industry and with the
methods employed by the Army ia itg “Lsaders Course, ' the
Dersonnel used as instructors for thia course should be se-
lected froz sucerviscors of line activitles at lower levels of
the aorganization. Thus instructors for thie course shoulad

be, as far as possibtls, donconzissioned afficers and preferab-
1y noncoms of the first three grades. 1Ia thig way ths in-

o | ; ' is 1950.
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structors would havs actual experiencs in the gunervisory
level about which they were instructing and hence do a much

better job in presenting the matsrial at the level at which
it should be presented.

»
1

It should not be a probleu tb find qualified N.C.0. instrmetor-
- in the Alr Force inasmuch as thers are aporoximately 420 noncoms who
fpoaaesa aastar degrees, 1,328 who hold B.A. or B.S. degrses and

'21,170 who hzvevattondod coliogo for one Year or nore.z Out of this

3 numbsr of noncoms who have bsen exnosed to or commleted worx 3t high

4
i er education levels, plus the hundreds or thousands of other noncoms

s> IS IS 24 Bl w-*hw R

 who by self-sducation and/or experience have decaome proficlient as

: instructors and managsrial experts, thers should bs enough N.7.O.

~ perscnrel from which to select a qualified staff of instruetors for
such a school,

Qualified officers and civillans could alsoc be utili=ed ag in-
structors to augwent the N.C.0. tsaching starf. Revlacsment inatrie-
tora weuld be s%btained from ¥.C.0.s who had previously zraduatsed fror
the 3upervisers School and who finished in the upper ten nercent of
their clasg,.

Only those N.C.O.s3, officers and civillians wvho had expresced a
desirs or volunteered to tesch should be aggigned as instructors %o
the Supervisors School,

Curriculum ~ The curriculum for this course has been deviged
arfter analyzing the content of the following courses and
scaools:

1. Supervisory tralning courses of various industrial con-

cerns

2, USAF Primary Managsment Course

3o Senior 0Officers Military Management Course

4, Comptroller Course :

S« Alr Tactical S3School

6. Leadsrs Course (U.S. Army)
The suggested course content dr the propoged Sunervisors
3chool has been adonted from the above programs, Ths courss

2~ Appendix A1V.
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has been divided into f8¥en main diviaslong and the annroxi-
mate number of hours devoted to each particular seetion follow
the division titles, The scope of each of the feven divisions
Or maln sections 1s listed below followed by a general sub-
Ject outline of the curriculum,

1. Administrative Practices: Alr Force practices, nolicles,
customs and procedurss which are of ¥vital interest to
the noncommissioned officer and 1in whiech the X%.C,0,
plays a vital part in sffectively carrying out.

2. Leadership and Psycholo ¢ Takes into consideration the
functions and responsibility of the NONCOmMS as a lsader:
discusses the question of dlscinline and morale; wregents
a study of general psychology with emphasia on attitudeg ;
and personal ad Justment, '

3s Meth Imnrove 8: Recognition and employment of tech- -
niques fopr identifying and sliminating the unecomo ‘ical
eaployment of human sffort, time, equipment ana Snace,

‘' Humanica: Elementary factors in human relations and man-
agement of peopls; basic procedures for efrricient utili-
2ation of personnel; naturs and principles of manage-
ment; duties and responsibilities of the N.C.O. as a su-
pervisor in regard to induction, grievances and genersg?
management of peovple.

Se ! Prineiples and tynes or
organization: written and oral communicatlon; giving
orders and direections.

Se ¢ Training reésponsibilities of the
K.C.0, as a supervisor; principles and technicues of
training; methods of training; classroonm mansgsment ;
inatructional aids,

7. Conference Divisions: Problem solving and grour digecus-
glons; publie speaking; report writing; techniques of
conferencs leading,

General subject headings under each of the above main d1vigions
" are outlined as follows:

1, Adainiastrative Practices Aprroximately 50 hours
2, Duties and resmonsibilities of first level sunervisors
b, Air Force publications
¢, Courts-martial procedurs and military law
d. Common Air PForce reports and formg
8. Publlie relations
f. Personal affairs
8. 3Suggestion gystems
h, Military courtesy
i. The Airman Carser Plan
Jeo Ground safety
k. Cost control

2, Leadership and Psychology Apnroximately 4€ nourg

4., Role of the noncommigsioned leader
Ds Attributes of leadersnip
¢. Leadership techniques

{ 17 . l l . ; ,]) I l l( ] 2 l P sy b 7. .
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2. Leaderihip and Paycholozy (Continued) An“;oxlmatelx Le
hourj

d. Leader-subordinate relations

6. Maintalning dlscinline

f. Maintaining morale

8. Pesychological aspect of leadership

h, Development of desirable attitudes

1. Individual differences and group sttitudes

Jo Personal adjugtment

k. Practical phase of thig section to be given during
ths conference perlods and will include: three
spesches (5 minute impromptu, 15 minutes on subject
of own choosing, 15 minutes on given subject) and the
leading of one confarence d1scuesion period.

3. Methods Inprovement Annroxinatgiz Z2 hours

s. Introduction to work simplification

b. Flow nrocess chart

6. Flow dlagram

d. Activity chart

8. Operation analysis chart

f. Motlon Study

8. Zquipment utilization

h, ork space layout

i, Instituting a work siaplification system

Jo Practical nhase consists of work done in an adJolning
methods irmnmrovement laboratory in which students are
given real gituations to correct and simplify and
which involve the use of the various techniques and
foras introduced during this phaee of the school's
program. Xach noncom is given two or three situastions
to analyze and improve upon,

4be Humanica Apnroximately 69 hourg

- 2, Fundamentsls of human relations

b. Priaciples of managemsent :

¢. Unity of eommand

d. Svan of control

o. Homogensecus assignment

f. Delegation of authority

g+ Jupervisory techniques

h, Induction

i. Handling grievances

J¢+ Practical phase for this seotion would include the
golving of personnsl problem cage studles, Tach
student would be given six to sight cases to analyzs
and to recommend solutions in writing,

Se Administrative Communicationa Anrroxinmately 45 hoursg

A, Principles of organization

b. Organizational and functional charts
C..Tynes of organization

d. Planning

s. Directing

f. Coordinating

Simpson, Harold B. THE NONCOMMISSIONED OFFICER OF THE AIR FORCE, Thesis 1950.



Se Administrative Communications
{Continued) Anrroxiantely h¢ honrg

8. Controlling

h., Written exnression

1. Report vriting

Jo Oral communications

k. Giving orders and directions

1. ®ractical phase Ziven during the confarance meriond
in the form of spesches, conference leading znd the
writing of a twenty to thirty nags report on a cur-
rent Alr Force problen,

S ;gagzggtgog Methodg Avmraximat 40 Manre

a, Traiaing T83oonsibllity of %he noncommlssioned gsupar-
vigor

b, 2riacisles ana tachniques of training

6. Tyves or tr2ining situations

d. Lesson development and planning

8. Methods of instruetion

f. Leoturs method

8. Demonstration method

h, Conference method

i. Industive and deductive teaching

Je Classroon management

k. Instructional aids

1. Praetical phase included in the confersnce work in
the form of confersncs leading

7. Co ence D s Aprrax te 30_hours

All work given in this gection would bs of 2 nractical
nature, Students would be required to 3o the followinge
Lo satiary Tequirensnty of thig division:
&, Lead one confsrencs
b. Give three speschiss (S minutes lanromnta, 15 ain-
utes on sudbjeet or own chooeing, and 15 minutses on
given subject)
e. ¥rits a twenty to thirty page revort on a currsnt
Alr Fores nroblam
d. Particivate in confsrence discussiong
Oral and written Tequirements ars to de concerned nri-
Rarily with topics rslevant to the field of Air Force
supervision, lsadership or management,

Examinations will be given on individual subjeets from time to
time throughout the Gourss, Students will also be glven a commosite
grade for each ma jJor section, and a final class standing w11l be
computed for each individual,

A rscord of examination grades will be kept; a vrofile or the

drades made in each division will appear oa the acadenic renort of

N e i i 1 P s =N > O.
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-each student along with hia class rank and g personal aonraisal or

the student, Copies of the academic report will be dlstributed to

the Supervisory 3chool, the neadquarters of the command

where ths
student 1e assignéd and to the Wing

Psrsonnel 3ection of the air
i base where the student 1s asaigned to duty,

The upper five percent of each graduating class would de award-

'T.d reserve offleer commissions,

This would nrovide a P09l of axper-

«Ce0. 8 who ¥ould be immediately avallable to 11l the
eioned ranks in times of a nat

fentced N commia

ional emergency,
The rscord that each student wmace

Supervisory Training School wnuld be

while attending the R.C.0.

sntered on his service record,

This entry should be given orimary consideratlon when making all

futurs promotions and assignments,

An appropriate certificate should be awarded to each noncom who

guccegafully comnletes the coursge of lnaetruction, A hinimua o?f

grade points would bhe requirsd for successful completion of ¢:: y-
pervisors School,

SZCTICN FIvz
Sunmary

The comprshensive supervisory training progras which has been

outlined on the preceding pages of this chapter 1s the regult of

combining the varioug management raining progranms currently given

A e S Sl i

in the Air Force, the Leaders Course
Centers in the Aray,

glven at designated training
and the supervisory training orograns conducted
by some thirty-eight largs Amaerican industrial firae,

Following the most usual Supervisory training practices found

in industry, this program consists of three training phases: the

decentralized phase, the centralized phase, and the continuous

b n : »sis 1950,
arold B. THE NONCOMMISSIONED OFFICER OF THE AIR FORCE, The
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THE EVOLUTION OF NCO ACADEMIES :

LIEUTENANT CoLONEL ERNesT M. MAGEE

The backbone of the Army is the Noncommissioned Man!

ATE IN the last century when Kipling

penned this line, it served to emphasize
the key role of the noncommissioned officer
in the profession of arms. The line has been
uttered down through the years, repeated ad
infinitum by commanders and staff officers
until it has achieved the dubious distinction
of a cliché. And like most clichés, it has become
a somewhat stale statement, used perhaps more
often as a handy verbal crutch than as an
honest assessment of the nco’s worth. '

Before World War II, the image of the
army Nco was not always a sparkling one, at
least not in the eyes of the general public. To
a great many people the term “Nco” suggested a
tough-talking, rough-acting, pear-shaped mar-
tinet whose mission in life appeared to consist
of bellowing orders to hapless recruits. On the
movie screen, Wallace Beery and others did
nothing to destroy this image.

The coming of age of the airplane in World
War 1l signaled a change in the nco corps
within the air arm of the U.S. Army that s still
evolving in today’s Air Force. (Similar changes
occurred, of course, in other branches of the
Army, but this discussion is limited to the im-
pact on Air Force personnel) Literally over-
night, hundreds of thousands of enlisted per-
sonnel, most of them new to military life, were
thrust into assignments requiring a certain
degree of technical know-how. The rapid ex-
pansion of military aviation at the same time
created heavy demands for senior enlisted
people who could accept enlarged areas of
responsibility. A new breed of Nco, spawned
by rapid technical advances in a wartime situa-
tion, began to develop.

After the letdown following World War
II, the fighting in Korea re-emphasized the
critical need in the newly formed :U.S. Air
Force for enlisted personnel who could be

[

.

trained as middle managers to handle an ever
increasing range of responsibilities. As time
went on, the accelerated development of a
family of powerful missiles, and then involve-
ment in Vietnam, accentuated the obvious:
since most of the people in the Air Force are
supervised by Nco's, these enlisted supervisors
must of nécessity be better educated, more
skillfully trained, and more fully aware of cur-
rent directions and techniques in leadership
and management.

Today there appears to be a general recog-
nition of the vital role that Nco’s play in the
effectiveness of the Air Force. Their number
alone’ is impressive: approximately 265,000
NCO’s currently are on active duty.

To illustrate the importance of Nco’s in ac-
complishing the Air Force mission, consider
these three extremely unlikely possibilities:

(1) An Air Force made up completely of
airmen below the rank of staff sergeant. Here
we would have plenty of youth and muscle and
vigor, a limited amount of know-how, and al-
most a complete lack of executive talent, All
Indians, no chiefs, .

(2) An Air Force consisting entirely of offi-
cers. Here we would have a highly educated
group with an abundance of executive know-
how, but a great deficiency in worker skills. All
chiefs, no Indians.

(3) An Air Force made up wholly of Nco’s.
Here we would find a mature group possessing
worker skills to a high degree, coupled with the
capability—to a large extent—of planning, or-
ganjzing, and directing. A blend of Indians and
chiefs. It would appear, if a choice among these
three possibilities had to be made, that an Air
Force composed of Nco’s might he the most
useful over the long run.

The continuing important role of the nco
in the Air Force was brought sharply into focus

in the sp
Force C}
when he
authority,
vested in
The close
in carryin
a2 most se|
In 19t
ers recog
developin,
it. Genera
of the U.¢
with estal
Nco acade
was in Wi
the usare
agement,
portions o:
Course an
School of ;
of Pennsyl
In the
mand bega
The first o1
Division in
cessful an
of the nun
commands
there are N
Command,
Systems C
Air Force 1
Security Se,
USAF. Sever.
rently studs
academies, ¢
NCO’s and
schools and
all its nco s
cause of ma;
flict in Soutl
Since N
signed for t}
then author
“senior Nco
casionally g
they are alsc
Selecting air
ered a comm.

Wy

-



us

in the spring of 1965 in a speech by the Air
Force Chief of Staff, General J. P. McConnell,
when he told his major commanders: “The
authority vested in NCOs is different than that
vested in commissioned officers only in degree.
The closeness of NCOs to their subordinates
in carrying out their daily responsibilities sets
a most serious and exacting task.”

In 1950 certain senior Air Force command-
ers recognized that a new breed of Nco wag
developing and decided to do something about
it. General John K. Cannon, then commander
of the U.S. Air Forces in Europe, is credited
with establishing the forerunner of today's
wco academies. The original school for Nco's
was in Wiesbaden, Germany, and was called
the usare Academy of Leadership and Man-
agement. Its curriculum was adapted from
portions of the Senior Military Management
Course and subjects offered by the Wharton
School of Finance and Commerce, University
of Pennsylvania.* .

In the early 1930’s, the Strategic Air Com-
mand began operation of four Nco academies.
The first one was established by sac’s 7th Air
Division in England, and when it proved suc-
cessful an nco academy was started in each
of the numbered sac air forces. Other major
commands eventually followed suit. Today,
there are Nco academies in the Military Airlift
Command, Tactical Air Command, Air Force
Systems Command, Air Defense Command,
Air Force Logistics Command, U.S. Air Force
Security Service, and Headquarters Compand,
usaF. Several other major commands are cur-
rently studying the establishment of similar
academies. sac, which had trained over 100,000
nco's and airmen first class in its leadership
schools and Nco academies, temporarily closed
all its nco school facilities in March 1966 be-
cause of manning problems related to the con-
flict in Southeast Asia.

Since Nco academies were originally de-
signed for the two most senior airmen grades
then authorized, they came to be known as
“senior Nco academies,” a title that is still oc-
casionally applied. For the sake of brevity,
they are also frequently referred to as NCOA's.
Selecting airmen to attend an NCOA is consid-
ered a command prerogative. Most of the seven

!
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commands that have academies enroll only
technical sergeants and higher enlisted grades.
A typical student enrolled in an NCOA in 1966
would be a technical sergeant, about 35 years
old, with approximately 15 years of military
service. .

An interesting offshoot of the Nco academy
program as time went on was the establish-
ment in several major commands of so-called
Nco preparatory schools, now called leadership
schools. These are base-level schools of three
weeks’ duration for promising airmen first class
and staff sergeants. The curriculum generally
is patterned after that of nco academies, but
it is pitched at a lower level. Since there are
considerably more enlisted personnel eligible
for enrollment in Nco leadership schools than
in nco academies, the growth of leadership
schools has surpassed that of the Nco acade-
mies. Until March 1966, when Air Training
Command and sac:shut down their leadership
schools, six major commands supported over
40 such schools, which produced approximately
10,000 graduates annually.”

As the enrollment in Nco academies began
to approach the 1965 total of around 6000
students, it was realized that the curriculums
and operating procedures had to be standard-
ized. Accordingly, a basic regulation, arn 50-39,
entitled, “Noncommissioned Officer Training,”
was developed. It specified the policies and
curriculum necessary for accreditation by
Headquarters United States Air Force.

" At present an accredited NCO academy
must schedule 225 hours of Air Force approved
subjects over a period of at least five weeks.
The curriculum emphasizes the principles of
leadership, management, and communicative
skills, both oral and written. Approximately 25
hours are devoted to the study of world affairs,
with particular emphasis on the ideological
conflict between democracy and communism.
While at an academy, students are given in-
tensive refresher training in military customs,
courtesies, drill, and ceremonies.

Basic textbooks have been developed over
the years for each subject, and they are con-
tinually revised by instructional staffs. The ma-
terial used in the textbooks has been largely
derived from other usar instructional publica-
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tions, such as Arrorc manuals, which have

been rewritten and edited especially for the

Nco student. -

Most of the instruction is conducted as
seminars-or guided discussions. Guest speakers
are frequently scheduled to give special pres-
entations, however. At the mac Nco Academy,
to cite one example, Lieutenant General Lewis
H. Brereton (usar, Ret) has spoken on the sub-
ject of leadership to over 65 separate classes.
Several academies have also started using pro-
grammed instruction on a limited basis, and
they report excellent results to date..

Ncoa faculties are comprised for the most
part of former students who have shown ex-
ceptional promise while going through the
academy course of instruction. The majority
of instructors have completed some college
work, others have college degrees, and a few
have advanced degrees. Early in their tour of
duty as instructors they attend the Academic
Instructor course at Air University. Not sur-
prisingly, a large percentage of those who at-
tend this course gain Distinguished Graduate

" status. The intense interest, dedication, and

professionalism of Ncoa faculties have continu-
ally impressed visitors and students alike.
The mission of Nco academies and leader-

ship schools, broadly stated, is to prepare stu-
dents for more advanced leadership and man-
agement responsibilities,

When he is graduated from an Nco acad-
emy, each student receives a diploma and a
training certificate. On return to his home sta-
tion, an official entry is made in his Form 7 to
the effect that he was graduated from an Nco
academy. A student who does exceptionally
well is identified as a Distinguished Graduate.

" He receives an official letter of recognition from

his major command headquarters, and the
letter is authorized by aFr 50-39 to be classified
as a “Category A” document for inclusion in
official files. Graduates are also entitled to wear
a distinctive ribbon.

Most Nco's recognize the importance of
attending and graduating from an Nco acad-
emy. Although decidedly not cutthroat, the
competition for Distinguished Graduate status
is intense. The academic standards at all
academies are high, but the failure rate usually
runs less than two percent. The loss rate for
emergency, disciplinary, or other reasons is
normally even less.

It has been my personal observation, after
previous tours of duty with the arrotC pro-

. gram and the Air Command and Staff College,
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that Nco academy students are as fully moti-
vated as aFroTC cadets and student officers in
their thirst for new and useful knowledge.
Whereas an officer can look forward to the
Squadron Officer School, the Air Command
and Staff College, the Air War College, and
possibly even the National War College or the
Industrial College of the Armed Forces, an Nco
knows that the only opportunities he will have
for formal milit#ry professional education are
at the leadership schools and Nco academies.

During his stint at an Nco academy, a stu-
dent is kept extremely busy. Normally his day
begins with a reveille formation at about 0530
hours, six days a week. He marches in forma-
tion to and from class. His classes are about
50 minutes in length, with a ten-minute break
in between. His school day ends with an ath-
letic or drill formation late in the afternoon,
except on Saturday when classes end at noon.
Outside reading assignments keep him busy
after classes.

Commanders often take advantage of the
pool of Nco experience in an academy class.
mac Commander General Howell M. Estes, Jr.,
regularly asks students at the Mac Academy to
study special command problems and make
recommendations for solutions. In effect, the

Guided Discussion—Most classes at NCO academies
are conducted as seminars or guided discussions.

!
Speech Practice—Oral and written communication

constitutes 54 hours of the academic curriculum,
With instructor help, students evaluate speeches.
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command school serves as a ¢onsultant to the
mac commander and his staff.

Students appear to truly appreciate the
opportunity they have for professional devel-
opment, if the results of class critiques are any
indication. During the past year, for example,
students at the mac Nco Academy, largest in
the Air Force, consistently rated all academic
aspects of their course of instruction above 4.5
on a 5-point scale. Other nco academies have
noted similar results. A more significant evalua-
tion of nco effectiveness resulted, however,
from two independent surveys conducted by
the Military Airlift Command last year. One
survey asked. a cross section of graduates to
what extent they felt they had improved back
on the job as a result of having attended an
Nco academy; a similar survey was made of
the commanders of the same graduates, The
replies indicated that a great majority of former
students noted substantial improvement in
most areas of performance. Their commanders
were even more enthusiastic in their ratings.

In a letter of 12 February 1965 to the con-
ferees at the 1965 Air Force Nco Academy Con-
ference, General McConnell noted the value of
the nco academy and leadership programs:
“We know that these programs . . . are essen-
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tial in providing leadership education. The
quality of the graduates has constantly im-
proved as demonstrated. by their effective
supervision in units throughout the force.”

It is obvious that the unskilled worker is
as obsolete in the military today as he is in
the factory and on the farm. The need to
continually upgrade the caliber of all person-
nel becomes more obvious each day as the
complexity of operations and management
increases throughout the Air Force. The chal-
lenge to Nco academies—as well as other pro-
fessional military educational activities—is to
turn out graduates who can think, act, and
communicate more effectively,

All pertinent factors confirm that today’s
Air Force nco’s are more intelligent and better
educated than they have ever been, President
Lyndon B. Johnson, speaking before a National
War College audience, obviously was not re-
ferrmg to commissioned officers only when he
said, “The military career today demands a

new order of talent, and training, and imagina- _

tion, and versatility.”™ Today over 70 percent
of all enlisted personne] on duty in the armed

forces are high school graduates, compared to'

less than 55 percent in 1955.% In a typical class
at the mac Nco Academy, about 95 percent of
the students enrolled possess a high school
diploma or its equivalent; approximately 20
percent have some college credits. Students at
other Nco academies have similar academic
backgrounds.

The overall Nco academy program has con-
tinued to gain stature, Another major step for-
ward was taken in the fall of 1965 when the
basic Air Force regulation on Nco academies
and leadership schools was thoroughly over-
hauled at an nco academy conference. Quite a
significant change, in the opinion of those close
to the program, was the revision in the title of
the regulation from “Noncommissioned Officer
Training” to “Noncommissioned Officer Pro-
fessional Military Education.” This depar-
ture from a narrow, training viewpoint to the
broader educational outlook signified that the
program had finally achieved a full measure
of maturity. '

Another important recommendatxon of the
1965 conference, which was incorporated in

'

Problem Solving—During the five-week course,
students participate in problem-solving sessions,
some of which involve actual Air Force problems.

the revised regulation, was the requirement for
Air University to prepare and distribute annual
bibliographies on the curriculums of w~co
academies and leadership schools. This new
requirement should greatly enlarge the scope
of reference material available to students and
faculties. Procedures for the acquisition of such
reference material are being investigated at the
present time.

The 1965 conference also established the
requirement for an annual conference to re-
view and recommend changes in the nco
academy program. Prior to 1965 conferences
were held infrequently, the last previous one
being in 1959.

Perhaps one of the most unusual features
of the entire NcO academy program is the
sponsorship of graduate associations. Author-
ized by the 1965 revision of arr 50-39, these
associations are chartered and supervised by
those major commands having Nco academies.
Association chapters are formed with a four-
fold purpose: (1) to be of service to local com-
mands and bases, (2) to provide a fraternal
organization of Ncoa graduates dedicated to
the welfare of the civilian and military com-
munity, (3) to provide a medium through which
graduates can further fulfill their responsibili-
ties to the military and civilian community, and
(4) to improve and utilize the leadership, man-
agement, and supervisory qualities of gradu-
ates through sponsoring worthwhile projects as
a group. Nco involvement in association affairs
varies considerably, of course, from base to
base. Graduate association chapters are pro-
viding both a valuable outlet for graduates’
talents and an effective management tool for
base commanders. Senior commanders have
recognized the worth of the nco graduate
groups and have encouraged full support for
them. .
" In March 1966 the commandants of all
usAF Nco academies and representatives of in-
terested major commands made a number of
recommendations to Headquarters usaFr at
their annual conference. One significant recom-
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mendation currently being reviewed at the
Pentagon pertains to the feasibility of a single
major command, such as Air University, taking
over the responsibility for the administration
and operation of all Nco professional military
education. Implied in this recommendation is
the consolidation of existing Nco academies
and leadership schools, plus § more equitable
distribution of student quotas throughout the
Air Force, The distribution is distorted at pres-
ent because some commands do not operate
either Nco academies or leadership schools.

Another important recommendation con-
cerned the stiffening of accreditation require-
ments for Nco academies and leadershlp‘
schools. Currently these requirements are con--
sidered by many in the program to be minimal,
The development of new accreditation stand-
ards in such areas as facilities, faculties, teach-
ing methods, and equipment is calculated to
raise the level of the entire program.

Noles

. Supplement ta AF Policy Letter for Commanders, No.

7, July 1965.
9, USAF TIG Brief, Vol. 17, No. 3, anuary 1965,

3. “NCO Lcadership Trauung in thc U AF,” USAF Fact

Sheet, 6-65.

e

IT wouLp appEAR that in the first fifteen years
of their existence the nco academies, like
Topsy, just “growed.” It now appears, how-
ever, that the great need which nco academies
fulﬁll finally has been recognized and ap-
preciated.

General McConnell, in speang of Nco's
and their responsibilities, has said, “The ability
of the Nco to perform his job largely depends
upon the degree to which he has been informed
and supported.”®

Nco academies have obviously played an
important role in the Chief of Staff's expressed
desire to keep nco’s fully informed. Despite
recent cutbacks in part of the Nco professional
military education program caused by the de-
mands of Southeast Asia, it is apparent that the
value of the program is firmly established.
From this observer’s viewpoint, there is no
doubt that the program is essential to the full
professional development of Nco’s in the
United States Air Force.

1380th School Squadron (MAC)

4. This Changing World, Armed Forces Information and
iig;;auon, DOD, For Commanders Vol. 4, No. 8, 15 September

5. 1bid.,
8. Supplemem to AF Policy Letter for Commanders, No.
7. July 1965. .
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Many American colleges and universities broaden their scope and furthex
extend their influence by establishing extension courses. In keeping with
this tradition, we believe that our program must also go beyond the five ard
one half weeke course presented "on campus." Although the Leaders Digest is
not intended to function as an Academy Extension Course. we believe it is a
logical and necessary adjunct to our educational system.

Through the medium of this publicatlion, we int.end to accomplish a invur-
fold purpese:

i. Sirce we want you te keep zbreast of the Jatzst changes 2t yonr "Alma
Mater,® one section of the Leaders Digest will be devoted te modif’caticns in
curriculum organization. and operation oI your Academy.

2. 1In order to disseminate additionai concepts which may improve your
performance as a leader of men. a major section of the Digest will be devote

3
to stimulating - often provecative - articles d-aling with M'litary Lesadership,

Custome and Courtesies, World Affairs and related subjects.

5, In view of the fact that a rescord of the progress and achievement of
a given organiuation are essential to its continued growth. a regular frature
of the Leaders Digest will be devoted tc activiiy reports from the var.cu”
Associations of SAC NCO Academy Graduatec

. Last, but far from Zeast,K we want to kesp you post2d on ycur friends
and classmates who are also zraduates of a SAC K30 Academy Each “ssue ¢f th»
Digest will contain ltens concerning the rersoral activities of our graduates:

We bops that the Leaders Digest will become the spekecman fov the
graduates, serve as an insturment to ccordinate ihe activiiies of the Gradvate
Asscciations. and serve as a reminder to 213 cur graduates of their riembership
in an elita ccrps oi noncomm.ssioned offlcers.

The Diges* will be preparad cemi-annually or gquarterly deperding upeon
the reception of this initial publication For that reason, your ccmments.
aral or written. are absoluvtely essential in drtermining Zts Zuture status.
Further. y»u ars encouraged 1o contribute articles on any fece®h ol Ieadarship
that you feel would be of interest tc our roaders ~ we want the Digest te te
YOUR publication

The Academy Staff joins me in wishing each of you contiruved ruccess in
your endsavere to accomplish the primary missiscn of this cwmwand in the mos®
effective manner

THE COMMANDAI'T ... ...-. -

Fifteenth AF NCO Academy. LEADER'S DICEST, May 1956.




COURSE PHILOSOPHY
by M/Sgt William H. Coltrin

"To enable the seniorhhir Force'noncomﬁissionad officers to better assume
his proper role in the chain of command" - this is the mission of the SAC NCO

Academies.

The scope and presentation of the curriculum are based on the fellowing
concepts of educational philosophy: Since learning results in changed behavior,
our courses are based en the premise that the purpose of good teaching is to
change the way in which students think, believe, amd act in such a manner that
they may more effectively accept their respensibilities as senior Nencommis-
sioned Officers, This pregress is accomplished by the use of methods and tech-
niques featuring individual student participation to the greatest possible ex-
tent,

We of the Academy staff feel that the student can assist in the overall
management of the Academy - particularly in those areas which stress indivi-
dual respensibility and authority., He is appointed to boards and committees de-
signed to handle problems of administration, discipline, academic effective-
ness and potential eliminees from the Academy. He is frequently in command of
troops and in that capacity, he is encouraged to feel fully responsible for
helping to maintain the proper decorum of the class,

We believe that the NCO, to be an effective leader, must possess complete
integrity, honesty, honor, and dignity. The NCO Academy attempts to provide
an atmosphere in which the student is recognized as an adult in full possess~
ion of these qualities. Since honesty and integrity require full ebedience
and compliance to the spirit and intent of the regulation or order, the Aca-
demy purposefully creates situations which will determine the noncommissioned
officers'! ability to follow as well as lead. Certainly all military men will
agree that commanders must be certain their directives are followed.

Never before has the NCO needed professional skill as he does today. In
view of the tremendous demands of modern air power, our nation's human and mat-
erial resources can no longer be considered unlimited, Therefore, it is not
enough for the NCO to possess the technical skills of our profession, He must
of necessity acquire a deep sense of moral responsibility, pride in service
and concern for the welfare of his men to become a member of our "elitem NCO

corps,

We believe that we are, at least in some small measure, contributing
materially to the overall develomment of a new and more effective United States

Air Force, With your assistance, the Fifteenth Air Force Noncommissioned
Officer Academy can contribute a great deal toward the development of an out-

standing NCO Corps.

Fifteenth AF NCO Academy. LFADER'S DIGEST, May 1956.




ACADEMY PROGRESS
Br ¥/7ah Harnip A- Veum

After a brief history of two years, a backward giance at some of the
important milestones of academy growth and deveiopment might be of interest
to graduates,

With first things coming firat, the Fifteenth Air Force NCO Academy is
partizularly p=oud of its rezerd of "firats"™ which were accrued during the
growth and develorment of the SAC NCO Academy syrtam. Ac you probably ai-
~eady know. the byrih of the gsademy oystem ‘ool piate with the opening
of the 7th Alr D'vicion Academy in England. bvl the first Academy to cpen ir
tha 2T wac tYe 1%th Alv Forcn NCO Academy herr at March Air Force Base
California. ir academy wag tho first ‘o introduce Lhe Commandant s Award
trophy into the CAC Acad-smy system, and wag firat to introduce and begin teach-
ing o rourse ip World Affairg. which hgs since begome one of the more popuiar
crurizs taught 3t all 3AC Academiez The 25th Alr FTprce NPO Academy was the fir
te open fte doors to a 120 wan nlase in Auzusw; 3955 hﬁuh these "firsts" in
mind. it might Le of interest to review cur histery in g ) ttle more detai.,
tc sere how these thingre were bronght akiout .

The 1fth Alr Force NCO Acadfmy enrolled th: firs{ class of sixty students
on 29 Ma~ch ,95b At that time_  the program of instrustion was of four weeks
duration, and was acgomplished with a staff of saven instrucinrs and four ad-
ministrative personnel. As wilh any qmbryo program. a nymber of mistakes were
made . bub with the wholohearted acgeptance and suprprt of the entire Command,
the Academy proved sxtremely success?ul and the course wa: extended to five
and one-half weeks. The first class for the five and one-~half week schedule
was enrclled on 25 July 1954. (Class 54-F)

After succesafully graduating seven classes, General LeMay decided
to expand the overall piant facilities and incrgase the number of staff
peorle £2 tbhst the Academy ccould successfully handle a total enrollment of
120 students. Th'- wag undoubtedly the misi important changr at the Academy
since its incerticn. To accomplish sugh a major gverhauwl. it was deemed neces-
sary to atanl d.wn Yhe Academy for one clags. or five and -~ne--ha.f weeks At
that t’me, a large crew cf civiliac contract,rs moved in te bogin a task,
whisk at tha* *ime n2cemed t¢ Lo one which aguid never be accemplished n such
s sho~% time. The Academy plani. facilities were expanded frcm tBe initial six
puildings whic% included three student living quarters. a day room, three class
r.~ms; and an administratiion bnilding, tn thir*cen buildings which previde
Tiva ctudent Livine quarters. a day rogm, six +.lassrooms, & ncdern library,
admiristratisn tulldir~, and & 1°C man avditorium. The interiora of the five
student 1living quarter” werc remodeied %0 pncv-dc larger wash room and latrine
facilities, and mrdern close% srace. A general face-1iftlng was acccmplished
on a.l faciiit’es which lean» toward a nower morg mpdern icokr. The Academy
is particviariy proud »f ite new classro~m 1nte“;;r$@ tbe majority of which have
acoustic tilz2 ~ellinma “or more o;ficien‘ sound r~oatro,.. and alii are equipped
w.th water vapor-*ype air conditloning. The ) ve student living quarters and
the admirictmation bui;diqg are alge alr corditioned. 7The Academy administra-
+tion buriiding wis cempietely remndeled to proavideg aburdant, of fica epace and
a wore brsirans~-like ctmospbere. All in all, most observeys were amazed at
what could be accomrlirhed using old pre-war typs burldings as a foundation.

Fifteenth AF NCO Academy. LEADER'S DIGEST, May 1956.



As the work neared completion, it was found necessary for the Academy staff
people te 'Yburn some midnight oil" tc install and arrange furniture and make
up 120 beds. The race between the completion of the building program and
the arrival of Class 55T was close, and the graduates of that class will un-
doubtedly recall that they had to live with the painters for a short time.

The Academy staff enlarged to a total of 29; including 16 instructors,
augmented by sdminstrative and supply pecple. With this fiml step accomplished,
the Academy was ready for its firs: 120 man class, which was enrolled on 17
August, 1955 (C.asn 554F).

At the present time, the Academy is in the middle of an instructor cross-
training program. It is hoped that after one year period each nstructor will
be cross-trained end qualified in all four of the Academy subject areas.

Those are. Tactics, Communications, Leadership and Special Subjects. It is felt
that this will rot only make the individual a more valuablie instructor, but
will offer the Academy a certain amount, of "protection" against such things

as emergency leaves, overseas shirments, and ZI transfers It should aiso offer
the individual instrugtor an oppertunity to take ordinary ieave when he desires

A good number of graduates are aiready familiar with “.he academy anni-
versary celebration program, because they attended the one which was held in
April 1955. At the presept time, plans are rapidly developing for the Academy
second anniversary caqlebratipn, and persona_ invitations have aiready been
extended to all graduates We hope this one will be even mcre successful than
the first, and that all graduates will make an effort to attend. We believe
tnat the anniversary ¢qlebration does two things for the tcademy. Tirst.

i’ »rovides the graduae from the field the opportunity of visiting the Academy
and t» remotivate him ¥ his responsibilities and second it gives the graduate
an opportunity to =ee the improvements made since hie graduation

Looking back on the past twc years of Academy operation. the 15th Air
Force NCO Academy is quite proud of the growth amd progress that has been made
during such z short pericd of tinme. Although we know that we are far from
perfect. and that a good deal is left to be done. we feel that in a small way
we are contributing our bif toward equipping the senior NCO to again assume his
proper role in the chain ¢f command -

]

Fifteenth AF NCO Academy. LFADER'S DIGEST, May 1956.
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HEADQUARTERS
STRATEGIC AIR COMMAND
Offutt Air Force Base, Nebraska

c 19 December 1955

SUBJECT: NCO Academy Graduate Associations,

TO: Commander
Fifteenth Air Force
March Air Force Base
California

1. I believe our career minded noncommissioned officers want a strong i
NCO corps and; if given the opportunity and challenge, will accomplish this
goal. For this reason, our SAC NCO Academies were established.

2, Even more important than the knowledge gained in leadership and mana-
gement at the NCO Academy is the esprit de corps and motivation acquired. It
was my hope that graduates of our NCO Academies would return to their organi-
zations with a new outlook toward their responsibilities. It has become apparent
that they are accepting this challenge and, in addition, are imbued with a
desire to keep their standards high through a strong NCO corps. An example of
this is the NCO Academy graduate associations in existence at bases throughout
the command, These organizations have been formed by the graduates on their
own initiative and represent a major step forward in our efforts to raise the
position of our top NCOs,

3, I consider an NCO Academy Graduate Association at every SAC station
a desirable goal, You may assure your NCOs that they have my approval and aps
preciation for the fine job they are doing in establishing these groups: there-
by evidencing their determination to build an elite corps of career noncom-
missioned officers.

/t/s/ CURTIS E. LeMAY
General, USAF
Commander in Chief

32
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NCO Schools, Certlﬁe

WASHINGTON — A new list of certified Base
-ommand NCO academies and leadership Goodleliow
.chools has been issued by the Air Force. Hamiton -

The academies and schools are *‘certi- Kadena
ied” rather than “accredited” to differen- Kapaun
iate military recognition and approval
Tom accreditation as used in the civilian
»ducational community. Kirtand

The list does not include professional Langiey
nilitary education resident courses offer- Langley
-« for NCOs by the other services. March

In 1960, major commands - were . e yaon
{elegated authority to award PME credit HcGure
o graduates of certain service schools. .
since 1970, PME credit has been author- Norton
zed only upon graduation from a certified Otis AFB
AF NCO academy or leadership school. Richers-Gebaur
°ME credit awarded for other service Rotws
-esident schools prior to 1970 is valid, how- Vst Draron

;ver, and should be retained in NCO
‘ecards, Al said.
Extension Course Institute studies 007A

and 007B are not substitutes for comple- -

Wright-Patterson  Jan 57<Jun 60

Base
tion of a command NCO academy or lead- Altus
arship school. The senior NCO academy prisind
1onresident course was not created until Barksdale
Jet. 25, 1973, or the command NCO acade- Earvsdale
1y correspondence course until Jan. 15, Bergstrom
.975. AF said that course entries prior to m;’s
hese dates are incorrect. Boting

7 ng

Bolling

. Brize-Nort
Command NCO Academies Bt
- Certification - Bunker Hill
Base Dates Command Status gm
Barksdme Apr S4-Mar 68 SAC{2AF) Closed Carswell
Barksdale ™" Jul 68- SAC Active Castie
Bergstrom Mar 54-Aor 55 SAC {8AF) Closed™ Chennault
Juty 76 TAC Active Chanute
Boifing Jut 57-30 Jer 76 HQ CMD Transferred Chanute
To MAC Chanute
Bolimg 1Ju76-31Dec76  MAC Moved Cahnute -
- ) To McGuire Columbus
Eglm Apt 57-Mar 58 AFSC Closed Craig .
Eimendnr! Nov 77- AAC Active . Craig
Fressng Feb S5-Apr 57 Ck)sed

USAFE

Davis-Monthan

Certification
Dates Command Status
4an 58 ac Active Base
Mar 57-17 Jul 73 ADCOM Moved Davis-Monthan
To Tyndalt Nover
9 Mar 77- PACAF  Active Dow
Oct 76- USAFE Active Dyess®
10ct77- AFCS Active Eglin
(Inciudes Ellsworth
Traveling Emendort
Teams) England
55- AFSC Active England
14 Nov 13- ATC Active England
Jan 62-Sep 76 TAC Closad Ent
Jul B7-hd 78 TAC Moved Fairchild
To Bergstrom Fairfield
Mar 54-Mar 66 SAC (15 AF) Forbes
Sep 56-Jun 70 AFLC Closed Forbes
Jon 68- ANG Active George
1JanT77- MAC (East)  ~ Active George
Oct 55-May 68 MAC Moved Glasgow
To Norton Goodtetiow
Jun 57-May 58 ARC - Closed
Oct 68~ MAC Active Hamilton
Mar §7-Nov 59 ADCOM Closed Hartingen
1Apr 7231 Sep77  AFCS Moved Harmon
To Keesler Hilt
Jun 70~ ARG - Active - Holloman
8Nov 73 ADCOM Active Homestead
Mar 53-Dec 57 SAC Closed Homestead
Jun 55-Mar 68 SAC(8MF)  Closed Hunter
ARLC Closed Hurtburt
NCO Leadership Schools Kacena
Certification Keoan
- Dates Command Status Keesler
Mar 58-Mar 68 SAC Closed Keesler
Aug $9-Apr 66 AIC Closed Kirtland
20 Nov 78- SAC © Closed Kirtland
Jut 60-hm 63 SAC Active Lackland
Dec 70- SAC(BAF}  Actwe Lackland
Oct 62-Mar 68 SAC Closed Langley
Sep 62-Mar 66 SAC Ciosed Langley
Feb71- TAC Active Langley
Mar 58-Dec 63 SAC Closed Laughlin
Jan 60-Jan 65 Q CMD Closed Laughiin
6Jun 71-30Jun76  HQ CMD Transterred Lincotn
ToMAC Littie Rock
176~ MAC (21 AF)  Active Littte Rock
Jan 57-Nov 59 SAC Ciosed
Jul 58-Mar 63 SAC Closed Littie Rock
Nov 63-Mar 66 SAC Closed Lockbourne
Feb 62-Jui 66 TAC Closed Lockbourna
Jan71- TAC Active Loring
Sep 57-Dec 58 SAC Closed Lowry
Mar 58-Mar 66 SAC Closed - Lowry
Sep 58-Apr 61 SAC Closed Luke
Jan 58-Jan 61 ATC Ciosed Luke
Oct 61-Apr 66 ATC Closed MacDilt
16May72-1 073 ATC Closed MacDill
20ct 73 ATC Active MacDilt
21 dut 75~ ATC Active Malmstrom
Sep 58-Nov 60 ATC Closed - March
25Nov74-3Jun77  ATC Closed March
Mar 58-Sep 60 SAC Closed Mather

Certification
Dates . - Command Status
7Sep77- TAC Active
Jun 70- MAC (21 AF}  Active
Mar 58-Sep 60 SAC losed
Aug 57-Sec 64 SAC Closed
Sep 61-Apr 62 AFSC Closed
Mar 58-Feb 62 SAC Closed
Mar 66- AAC Active
Nov 58-May 59 TAC Closed
Feb 62-Jul 66 TAC Closed
7 Jan 74 TAC Active
Mar 53-Jul 66 ADCOM Ciosed
Mar 58-Oct 85 SAC Closed
Jun 55-Dec 61 ARLC Closed
Feb 58-May 60 SAC Closed
Apr 71-23 May 73 TAC Closed
Nov 77-May 58 TAC Closed
Apr B2- TAC Active
Jun 61-Oct 63 SAC
18Feb 76~ ELC Active
Jan 60-Jun 83 SAC Closed
14an72-7Jui 73 ADCOM Closed
Mar 57-May 61 ATC Closed
Oct 60-Apr 65 Closed
15Feb 77- AFLC/TAC  Active
Jan 71- TAC Active
Jun 58-Jun 61 SAC Closed
13 Nov 73 - TAC Active
Jul 58-Jun 61 SAC Closed
160ct 72+ TAC  Active
27Jan72-1 Apr 72 PACAF Ciosed
50ct 72- PACAF Active
A 78 USAFE (17 AF) Active _
Sep58Mar68 - ATC Closed
15074 ATC Active
10ct 77- AFCS Active
May 66-Jun 68 AFSC Closed
8Jan74 AFSC Active
May 58-Mar 66 ATC Closed
230l 75~ ATC Aclive
Mar §8-Oct 61 TAC Closed
Feb 62-Jul 66 TAC Closed
2dan74- TAC Active
Sep 59-Feb 61 SAC Closed
30 Sep 74- ATC Active
Dec 57-Sep 63 SAC Closed
Aug 56-Mar 66 skc Closed
S5Nov70-30ec74  TAC Transferred
ToMAC .
4 Dec74- MAC (22 AR}  Active -
Jan 66-Feb 65 SAC Closed
Jan 55-May 71 TAC Closed
Oct 54-Fed 65 SAC Closed
Sep 58-Apr 66 ATC Closed
25 Nov 74- ATC Active
Mar 58-Oct 61 JAC Closed
Feb 62- TAC Active
Aug 58-Jun 61 SAC Closed
Apr 62-Sep €6 TAC Ciosed
Aug 67- TAC Active
Mar 58-May 63 SAC Closed
Mar 58-Jun 62 SAC Closed
Jun 69- SAC(15AF)  Active
Jan 58-Mar 66 ATC Closed

~ .
R

.

Certification

e
oy

- AF Transfers

F|rs1 base offer person's name is Ioslng base, .

g

“nd 1+ aainiv. hase.

BLOUNT B D Altus-09125
CART G W Hellenikon-Vandenbg
CAR*AONA W L Howard-i.- sland
CARCN P M Carsweli-Ra: s ein
CARRIKER J L Etmendor{-Ellsworth
CHANDLER C B Cannon-Eimendorf
CHARTIER D J Hanscom-Eielson
CHOKER E C Chanute-Pope
"LARK A1 Helleniknr Mtn Hume
LOINTNEY R Fai Elrr

JEAY ELTENRS

RISTAU K E Torrejon-Warren

ROBERTS R J Rhein-Main-Langley
A BINSON k F Columbus-96328
fOYR J Eltswroth-96239

SCHILTZ K M Whiteman-Rhein-Matn
SCOTT P H Edwards-McGuire
SEDIMEIER M A Rickback-Grissom
SHAY A D Offutt-McGuire

SIMMS W 3 Nebtic Ramstein

SKEIT K Y- L L so-Dotdinrs
SKN v L L desU Uy ore

At o

A fore Toree, 8 © 7779

ates

N7

Base Dates Command Status’ v
Mather 25Nov 74- ATC Active
Maxwelt ATC Active
McChord Sep 58-May 59 ADCOM Closed
McCletian Feb57-Jun 59 AFLC Closed
McConnell Jan 58-Dec 61 SAC Ciosed
McConnell Jan 64-Nov 66 TAC Closed
McConned May 68-14 Apr 72 TAC Closed
McCoy Mar 58-Mar 66 SAC Closed
McGhee-Tyson  Aug 70- ANG Active
* McGuire Sep 69-Dec 78 MAC Closed
Moody Jut 57-Apr 60 ATC Closed
Moody 21 Wi 7514 Nov 75 ATC Closed
Moody 10Feb 76- TAC Active
Mt Home Mar 58-Oct 62 SAC Closed
Mt Home 9Sep71- TAC Active
Myrtie Beach Mar 58-Oct 61 TAC Closed
Myrtle Beach Feb 62- TAC Active
Nellis " Mar 58-Oct 61 TAC Closed
Nelfis Feb62- TAC Active
Norton Jan 70- MAC (22 AF)  Active
Oftutt Jan 59-Mar 66 SAC Closed
Pease Jul 57-Mar 66 SAC Closed
Perin Jan 5830 Jun 62 ATC Transterred
To ADCOM
Pesrin 1.Jul §2-Apr 64 ADCOM Closed
Plattsburgh Dec §7-Mar 66 SAC Closed &
Plattsburgh Jun 69-Dec 70 SAC Closed N
Pope Mar 62-6 Dec 74 TAC Closed
Ramey Aug 56-Feb 61 SAC Closed ~
Randoiph Jan 58-Mar 66 ATC Closed
Randolph 2dun75 ATC Active
Reeese Sep 60-Jun 61 ATC Closed
Reese 18 Aug 75 ATC Active
Rhein-Main Jan77- MAC(22 AF}. Active (
Richards-Gebawr 1 Jui 74-31 Sep77  AFCS Closed
Robins May 58- AFLC Active [N
Schiting MarSEFeb6l  SAC Closed <
Sewarl Mar 59-Oct 61 TAC Ciosed
Sewart Mar 62-Oct 69 TAC Closed
Seymour Johnson Apr 62- TAC Active \L
Shaw Jul §7-0ct 61 ¢ Closed ~
Shaw Feb €2- TAC Active
Sheppard Jun 58-Mar 66 ATC Ciosed
Sheppard 4 Sep 74- ATC Active
Sutiolk Co Mar 64-Nov 64 ADCOM Closed Q .
Tachikawa AS  Jun 58-Dec 61 AFLC - Closed X
(Yamalo AS) )
Truax Sep 57-Feb 64 ADCOM Closed <
Turner Sep 60-Feb 65 SAC Closed |
Tyndalt Sep 57-Sep 62 ADCOM Closed Q
Tyndall 15Nov 73- ADCOM Active .
Upper Heylord ~ Oct 53-May 55 SAC Closed
Watker Maf 58-Mar 66 SAC Closed N
Warren Mar 58-Oct 65 SAC Closed A
Webb Jun 58-Apr 61 ATC Closed s
Webb , 225ep75-17Jun77 ATC Closed AN
RAF West Drayton Jan 57-Dec 57 SAC Closed =}
Westover Jun 56-Ma; 65 SAC Ciosed '
RAF Wethersheld Jan 79- USAFE Active
Whiteman Dec 57-Mar 66 SAC Closed
Williams Mar 58-Jan 60 TAC Closed -
Witiiams 15 Jut 74- ATC Active
Yamato 1 Jan 61-Oct 68 PACAF Closed
B - Tan
CO88 D C Mt Home-09109 R
COOKE D L Shaw-Spangdahlem
COXK }Like-Spangdahiem
CUMMING®, B E Dover-Yokota
DALBORE G A Neiirs-Spangdahiem 4‘ »

DELANEY T J Bergstrom-96274
DEMARS R L March-Ramstein
DENNE JR R J Gritfiss-George
C:3NARD IV © ergstrom-1627.
DR - "N P Mwir-Ramstein
A P o =Misa ~8
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[ NCO PME OVERVIEW
,' l{"

EARLY YEARS -

SAC STARTED THE PME PROGRAM WITH NCO PREP SCHOOLS AND ACADEMIES

IN THE MID 50s. THE VERY FIRST ACADEMY OPENED IN RAF WEST DRAYTON-
UK IN MARCH 1953. SAC ALSO HAD-PREP SCHOOLS AND ACADEMIES FOR

28D, &TH AND 15tw AIR FORCES. THESE WERE ALL CLOSED IN 1966 DURING
THE BUILD-UP FOR VIETNAM.

CURRENTLY., THERE ARE 14 ACTIVE MAJCOM OPERATED NCO ACADEMIES.

THEY ARE LISTED BELOW IN ORDER OF CONTINUOUS OPERATING DATES.

COMMAND BASE DATE STARTED
~AFSC KIRTLAND AFB, NM JAN 55
~£SC GOODFELLOW AFB, TX JAN 59
~ANG MCGHEE-TYSON, AIRPORT, TN JUN /68
~SAC BARKSDALE AFB, LA JUL '68
-MAC NORTON AFB, cp (MAC WEST) 0CT '68
“AFLC ROBINS AFB, GA JUN 170
-ATC LACKLAND AFX, TX NOV 173
“TAC TYNDALL AFB, FL NOV 173

(TAC EAST - TRANSFERRED FROM ADCOM OCT '79)
_TAC BERGSTROM AFB, Ty (TAC WEST) OcT 75
_USAFE ~ KAPAUN BKS. GERMANY 0CT ‘76



-MAC McGUIRE AFB, NJ JAN 77
(MAC EAST PICKED UP HEADCOM)

-PACAF KADENA AB, OKI MAR ‘77
-AFCC KEESLER AFB, MS ocT 77
-AAC ELMENDORF AFB. AK NOV 77

PHASE TIT - OLD NCO PREP SCHOOLS---ALL MAJCOMS HAVE AT LEAST
ONE. ATC AND TAC HAVE A LEADERSHIP SCHOOL ON EACH BASE.
KEESLER HAS TWO: ATC & AFCC,

SENTOR NCO ACADEMY DESIGNED IN 1972, FIRST CLASS IN 1973,
8TH ANNIVERSARY AT THE END OF THIS CLASS.

PHASE T & IT GREW OUT OF THE AFMIG IN 1975. LMIC DEVELOPED
AT LMDC IN 1976,

OVERALL MISSION

NCO PME IS A 5 PHASE PROGRAM THAT PREPARES AF NCOs (PHASE I1
ALSO PROVIDES INITIAL SUPERVISORY TRAINING FOR USAF CIVILIANS)
FOR POSITIONS OF RESPONSIBILITY BY BROADENING THEIR LEADERSHIP
AND MANAGEMENT SKILLS AND BY EXPANDING THEIR PERSPECTIVE OF THE
MILITARY PROFESSION.

PHASE T - 21,5 HOURS (NCO ORTENTATION COURSE)

FAMILIARIZES NEWLY PROMOTED E-4/SrRA WITH NCO DUTIES AND
RESPONSIBILITIES. 9



- PREREQUISITE FOR APPOINTMENT TO NCO STATUS

- RESIDENT COURSE

- NONRESIDENT COURSE 10 ONLY WHEN NOT PRACTICAL TO ATTEND

PHASE

RESIDENT COURSE
-- MANY OPTIONS AVAILABLE
~~ STRONGLY DISCOURAGED

I1 - 53 HOURS (USAF SUPERVISOR'S COURSE)

PREPARES NCOs AND CIVILIAN EMPLOYEES TO PERFORM EFFECTIVELY IN

THEIR

FIRST SUPERVISORY POSITION.,

S6Ts., SSGTs

CIVILIANS ASSIGNED AS FIRST LEVEL SUPERVISORS

NAF SUPERVISORS

SRA WHO HAVE COMPLETED PHASE 1 AND ARE SUPERVISORS

NONRESIDENT COURSE 11 ONLY IF IMPRACTICAL TO ATTEND

RESIDENT COURSE

-- MANY OPTIONS AVAILABLE

-- STRONGLY DISCOURAGED

MANDATORY FOR ALL ELTGIBLES

-~ MILITARY ATTEND WITHIN 90 DAYS OF ATTAINING 4 YEARS
OF TAFMS

—— CIVILIANS ATTEND WITHIN 90 DAYS AFTER BEING PLACED IN
A SUPERVISORY POSITION



PHASE TII - 143 HOURS (COMMAND NCO LEADERSHIP SCHOOL)

BROADENS THE LEADERSHIP AND MANAGEMENT SKILLS OF SELECTED
SERGEANTS AND STAFF SERGEANTS.

- NO NONRESIDENT COURSE

- 957 OF THE SSGTs TO ATTEND BY THEIR 9t YEAR TAFMS

PHASE TV - 216 HOURS (MAJCOM NCO ACADEMY)

PREPARES SELECTED TECHNICAL AND MASTER SERGEANTS TO PERFORM
MID-LEVEL SUPERVISORY AND MANAGEMENT RESPONSIBILITIES,

~ NONRESIDENT COURSE 9 OFFERED

- 897 OF TS6Ts SHOULD ATTEND BY THEIR 15T VEAR.

PHASE V - 320 HOURS (USAF SENIOR NCO ACADEMY)

PREPARES SELECTED SENIOR NCOs TO BETTER FULFILL THEIR LEADERSHIP
AND MANAGEMENT RESPONSIBILITIES.,
- SMSGTs, CHIEFS
- NONRESIDENT COURSE 8 OFFERED
- 657 OF SMSGTs TO ATTEND BEFORE THE AVERAGE TAFMS OF THE
SELECTED CMSGT



Enlisted Professional Military Education Schools

School

Daic siabhshed

I evel of Education

Accredited?

AF Scnior NCO Academy
Barksdalc NCO Academy
Elmendorf NCO Academy
Goedtellow NCO Academy
Kadena NCO Academy
Kapamn NCO Academy
Keesler NCO Academy
Kirtland NCO Academy
Lackland NCO Acadeny
McGhee-Tyson NCO Academy
NMceGuire NCO Academy
Peterson NCO Academy

Robins NCO Acadeiny

Tyndall NCO Acadcmy

Mar 72

Jul 68

Nov 77

Jan 39

Mar 77

Oct 76

Advanced

Intermcediatc

Intermediate

Intermediate

Intermediate

Intermediate

Intermediate

Intermediate

Intermediate

Intermediate

Intermediaie

Iniecrmediate

Tntermediate

Intcrmediate

Yes, 13 Sem Hrs, CCAI"
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF
Yes, 12 Sem Hrs, CCAF

Yes, 12 Sem Hrs, CCAF



1 : GENERAL

v
-
P

Activation

The Senior NCO Academy was activated and assigned to Head-

1 On

quarters Air Uﬁiversity, Maxwell AFB, Alabama, 1 July 1972.
that date Colonel Robert K. McCutchen, 136-32-5390FR, assumed
command of the new organization. 2 The unit was redesignated the
USAF Senior NCO Academy on 15 Aug 1972. 3

» Mission
To prepare selected senior noncommissioned officers for posi-
tions of greater responsibility by improving aﬁﬁ broadening their
leadership and managerial capabilities and by expanding their per-
spective of the military profession was established as the unit
‘mission, 1 July 1972, 4

Q:f Orgénization

| On 1 July 1972 the Senior NCO Academy's organization structure
was established. Five major divjsions were formed under the direc-
tion of the School Commandant. They were the Educational Adminis-
tration Division, the Pfograms Division, the Curriculum Division,
the Student Operations inision and the Evaluation and Research
Division. Duties and re§ponsibilities of each division were
defined and published ih'AFSNCOA Organization and Function Chart
Book, 1 Aug 1972. 5 The Cohmandant requested and received per-
mission from Air University Manpower to establish and retain con- '
trol of the unit orderly room functions within the Academy. This

action was accomplished with no increased manpower authorizations.

USAF ENUISTED HERITAGE HALL
. GUNTER AFB, AL 36114

‘ S | . o



27
senjor or graduate level was discussed at great length. Data cap-
ture procedures relative to transcripts were also discussed. At
the writing of this history, meetings were scheduled for 18, 19,
and 20 July 1973 when the Academy would be visited again by a liai-
son team from the Community Co]leée of the Air Force to observe and
assis£ staff'personne1 in prebaring the Institutional Self-Study.

STUDENT ENROLLMENT
Class 7§LA> |

The first class of the USAF Senior Noncommissioned Officer

4

Academy was a pilot c1ass:conducted from 9 January to 8 March 1973.
Clasé 73-A consisted of 120 male students selected from outstanding
senior NCOs in the g(ades;of chief master sergeant (42), senior
master sergeant (65), and master sergeant (E-8 selectee) (13). of
the 120 in attendance, Regu]a} Air Force students totaled 117.
Three were from ANG units. The students were representatives from
28 major commands and separate operating agenéies worldwide. The
largest representation was from A%r University with 16 and the
Strategic Air Command with 15. The Senior NCO Academy had 14 fac-
ulty and staff mémbers attending the pilot program. The students
represented 42 d%fferent Air Force specialties and were a Cross
section of the Air Force's resourées. The group was heavily
concentrated in the administratioh, personnel, and first sergeant
career fields. As a group, they_averaged 20 years of active

service, 40 years in age.



The group included four senior enlisted advisors from the

following commands: Afr Force Logistics Command (AFLC), Air

Traning Comnand (ATC), USAF Rucrulting Service and USAT

Security Service. K

The students were a;siqned to 10 Seminars,'consisting of
12 men each, with a faculty advisor and ‘a senior NCO designated
within each seminar. The Iaﬂking senior memper, CMSgt Daniel F.
Kedzierski, FR186-22-2137, PAFSC,73294, USAF - Senior NCO Academy
(AU), served as Class President’for the pilot course.

The class énro]lment began with 120 students and graduated
on,é March 1973 with 117 studenés. There were three student
withdrawals from the program dué to emergency leave, hospitali-
zation and military urgency. Tﬁe first graduating class was
honored by the presence of General Jack J. Catton (Commander, AFLC),
General Lucius D. Clay, dJdr. (Commander, PACAF), Lieutenant General
Alvan C. Gillem II (Commandeg, AU), and Major General Warren D.
Johnson (Chief of Staff, SAC) at the Graduation Exercises con-
ducted on 8 March 1973.

The student body of Class 73-A originated an NCO Hall of Fame
in the Academic Building of the Academy. Name plates were estab-
lished for the students of the pilot class, and a plaque was pre-

sented to the Academy Commandant which read as follows:

"proving what they can do is the heritage of
today's Air Force Noncommissioned Officer. The
first class dedicates this Hall to the faculty and
future students whose educational endeavors will
contribute to the fulfillment of that legacy. You
are prepared to do more."




BACKGROUND PAPER
ON

THE PROFESSIONAL DEVELOPMENT OF THE NCO

1. “Colonial America characteristically adapted continental European and English traditions
and practices to meet local conditions... There was a huge social distance between the
aristocratic officer corps and the men--both noncommissioned officers (NCOs) and private
soldiers. NCOs merely browbeat the soldiers to stand fast in the line of battle despite
horrific casualties.” (7:3) The modern-day NCO’s professional development has slowly
evolved over the years. This background paper will highlight areas leading up to the 1990s
NCO. TI'll focus on three areas: Pay, Education and Training, and the Chief Master
Sergeant of the Air Force (CMSAF) position. For the moment, let’s look at pay.

2. Our country has paid NCOs for their patriotic services since the days of the Continental
Congress--the days when British troops occupied our eastern colonies. An average militia
unit usually consisted of only four NCOs; a sergeant major, a quartermaster sergeant, and
two lead musicians. (7:3) According to the U.S. Army Center of Military History, General
George Washington’s NCOs only received 48 shillings a month while the lowest private
received only ten percent (about 40 shillings) less. Even as early as 1775, young officers
believed the Continental Congress should have paid their NCOs more equivalent to their

responsibilities. Unfortunately, their beliefs fell on deaf ears in Washington D.C. (7:21)
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Did this lack of sensitivity (from politicians with the pay disparity) affect their ability to
search out and defeat the British? Apparently not! Still, the pay gap would remain until
1870 when Congress passed The Military Pay Bill of 1870. The problem with this bill was
simple--the pay disparity still remained. At this time, Congress paid privates overtime for
special duties, and many NCOs began to decline the NCO chevrons because they received
more pay as a private. There was no incentive to tackle the additional responsibilities
associated with the rank. Congress paid enlisted members for general military skills until
the on-set of World War II. (7:15)

3. World War II brought on a whole new set of responsibilities for the NCO; an increased
need to pay NCOs for more than merely “general military skills”. Our planes were now
flying faster, higher and farther than the Civil War observation balloons and the vintage
flyers of World War 1. Our Army Air Corps needed skilled technicians to keep the planes
from falling out of the sky. Martin Binkin and Irene Kyriakopoulos, from The Brookings
Institute, stated in their book, Paying the Modern Military, that “Advances in technology
since World War II have had a dramatic influence on the U.S. defense
establishment...general military skills shifted toward specialty skills.” (3:6) In my research,
this is where the NCO's knowledge and experience set them apart (pay-wise) from the
average private, within the military establishment. Binkin and Kyriakopoulos went on to
say, “That on attainment of a given rank an enlisted person has acquired a particular and
necessary set of qualifications (mastery over tasks, specialized knowledge, expertise, or

more generally a skill level); thusly qualified the worker is worthy of a higher title (rank)



and greater compensation (at a higher pay grade).” (3:49) The 1950s ushered in questions
of how to retain experienced NCOs to maintain the new weapons of war.

4. Retaining qualified NCOs was a real-time problem for our Washington D.C. legislators.
The main question raised, in 1957, by a U.S. Senate Subcommittee on the Armed Services
Committee, was this: “Is the United States going to be ready, in an age of supersonic
airplanes, nuclear weapons, and intercontinental missiles to defend itself against sudden
attack...or will it be a force of inexperienced military personnel.” (12:16) NCOs in the
1950s, similar to sergeants in the 1770s, had no incentives to peak their interests in service
to their country; this was still a hot topic for the U.S. Congress. The subcommittee also
realized this was a serious problem and worked hard trying to develop a solution in the best
interest of the United States. The best solution was to give the men already in the armed
forces the incentive to stay and take on the higher responsibilities (those of the senior
enlisted NCOs). (12:23) Congress re-emphasized these sentiments, in 1962, during a
House of Representatives Armed Forces Committee Hearing. The Hearing, led by then
Assistant Secretary of Defense for Manpower, Carlisle P. Runge, focused on a Basic
Allowance for Quarters (BAQ) increase for NCOs on the same level as commissioned
officers. He stated, “All of us know that any military organization...depends on the
competence, dedication, and professional skill of these career noncommissioned
officers...we support and agree to this measure.” (13:4826) The creation of two new
paygrades added validity to the NCO’s new-found prestige.

5. The Military Pay Act of 1959 introduced two new paygrades, E-8 and E-9. Binkin and

Kyriakopoulos stated, “The addition of the E-8 and E-9 grades and the corresponding



adjustments in the pay scale as central features...would pay people for what their services
were worth...and reward outstanding performance, advanced skills, and military careers for
high quality personnel.” (3:53) Pay was not the only area in the Armed Forces leading to
the professional development of today’s NCO--increased emphasis on education and
training was also a key factor.

6. Professional Military Education (PME) was the most important initiative that recognized
the importance of the NCO. Our military education, from its infancy, had two tiers for
different stages of a NCO’s career: NCO Leadership School (NCOLS) and NCO Academy
(NCOA)--Air University later established the third tier in 1973. Strategic Air Command
(SAC), under the leadership of General Curtis Lemay, established the first NCOLS in Upper
Heyford, United Kingdom in 1953. (1:9) The course prepared young sergeants (E-4 and E-
5 less than 12 years in service) for supervision and increased levels of leadership and
management. (2:4) In the same year, Strategic Air Command General Order 10 established
the first NCOA at Royal Air Force (RAF), West Drayton, United Kingdom. (2:8) The
original tenets of these schools have changed over the course of forty-plus years, but the
basic premise remains unchanged--preparing our young NCOs as tomorrow’s leaders. AFR

53-39, Noncommissioned Officer Professional Military Education, states, “NCO PME

enhances the professional development of enlisted members by strengthening their ability to
lead and manage while they gain a broader understanding of the military profession.” (6:3)
The junior NCOs were not the only recipients of PME; the third tier, Senior

Noncommissioned Officer Academy (SNCOA) followed twenty years later.



7. The creation of the SNCOA emphasized the continuing need for NCO military
education. The course further prepared our senior enlisted leaders (E-8/E-9s) to acquire
vital knowledge of leadership and management techniques to meet the hard-charging
mission of the modern Air Force. The USAF Senior Noncommissioned Officer Academy
Objective Plan, The AFSNCOA Plan for short, defined the tasks and objectives of this third
tier of enlisted PME. The philosophy of the SNCOA says it all:

The position of the senior noncommissioned officer has greatly changed in
recent years..today’s senior NCO has been required to perform many
management duties formerly carried out by commissioned officers. At the same
time that his responsibilities and duties have increased, the military hardware,
support systems, and the people he manages all have become more complex.
These changes have emphasized the need for special management education for
senior noncommissioned officers, (10:2-2)

General Lemay would be proud of how the PME schools he started, back in the 1950s,
have grown. These schools have, indeed, advanced the NCO as the consummate
professional in the United States Air Force. Further advances in our education system have
also helped--mainly, the Community College of the Air Force.

8. The Community College of the Air Force (CCAF) gives enlisted personnel the broad
background and well-rounded education where PME ends. The original idea of CCAF
began in 1971 to improve retention rates and recruitment after the draft ended. (11:42)
CCAF met the needs of a highly mobile airman. One day he’s living at Robins AFB, and
three months later he’s walking off the plane at Keflavik Naval Air Station, Iceland--his
own community college following him around the world. The concept of the CCAF,

according to AFR 53-29, Community College of the Air Force Policies and Operating

Procedures, is to “Enhance the role of education and training for Air Force enlisted

personnel...and increase the prestige of the Air Force both as a military career and as a



foundation for a civilian career.” (8:—-) CCAF, I believe, went a bit farther by specifically
preparing our young NCOs for future management and supervisory roles.

9. Richard W. Booth, State University of New York, College of Technology, conducted a
study on CCAF participation. He said, “The program provides a means to ensure the
enlisted force is well educated in their technical specialty as well as in management and
leadership.” (4:25) The NCO had also moved well away from the “general military skills”
mentality from the 1940s. Booth went on to say, “The thrust (of CCAF) is to prepare the
noncommissioned officer (NCO) to become specialized technicians and well prepared
supervisors and managers. (4:5) Not only has CCAF emphasized the professionalization of
the NCO, evenmore the creation of the Chief Master of the Air Force (CMSAF) position

was the ultimate recognition.

10. The CMSAF’s role, according to AFR 39-2, Chief Master Sergeant of the Air Force,
“Is to advise and assist the Chief of Staff and the Secretary of the Air Force in matters
concerning Air Force enlisted members.” (5:--) CMSgt Paul W. Airey began his duties as
the first CMSAF in 1967. The Air Force now had an enlisted member in direct contact with
the Chief of Staff providing input on enlisted matters. The Chief of Staff, General J.P.
McConnell, surmised that appointment best in the May 1967 edition of Airman_Magazine.
He said, “I felt that we were achieving a significant milestone in our progress toward the
highest possible level of effectiveness in our enlisted corps...we have accorded further
recognition to our NCOs and airmen of all grades for the greater responsibilities they are

performing....” (9:--)



11. Our NCO heritage stretches back to European and English tradition. A time when
NCOs barely made 4 shillings more than the average private. From the beginning, young
officers were well aware of the pay injustice levied against the NCO, but were powerless to
make the needed changes. World War II brought on technological advances in weaponry
without the specialists to maintain them. These advances gave the NCO additional
responsibilities, two new paygrades (E-8 and E-9 in 1959), and with them, the need for
PME. PME gave NCOs the necessary tools to tackle the increasing leadership and
management challenges. CCAF also propelled NCOs away from the “general military
skills” mentality plaguing them for so long. Still, the ultimate recognition was the creation
of the CMSAF position. The enlisted corps now had an enlisted advisor with a direct path
to the Chief of Staff of the Air Force. Indeed, the professional NCO has evolved over a
200-year period. Who knows what challenges stand before us--maybe temporary duty on

the space shutttle!
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Enlisted Professional Military Education

“A JOURNEY THROUGH TIME”



1. Within a year of its establishment, the Air Force realized that noncommissioned officers
(NCO) were professionals. Besides being technical experts, they needed education to become
more effective leaders, supervisors and managers. This train of thought quickly created the need
for professional military education (PME) for NCOs throughout the Air Force. Schools were
established stateside and overseas within a matter of a few years. With this in mind, join me for
a journey through the annals of time and experience the evolution of PME. Our journey will
enhance your background knowledge of enlisted PME and be able to instill into yourself and
your subordinates the importance and continuing need for it. This journey will take you in ten
year increments from 1950 to the present and look at various aspects, to include; the
establishments of schools, the creation of regulations, changes in curriculum, the development of
correspondence courses, and the qualifications needed to attend. Let’s turn back the hands of
time and begin with the 1950-1959 timeframe.

2. During the years of 1950-1959, the Air Force went through many growing pains in
determining what was required for its enlisted forces’ professional education. As previously
stated, the Air Force realized early on that it was not enough for enlisted members to just be
efficient in their career fields. It was important that NCOs had the abilities and capabilities to
able to influence their subordinates and uphold the standards, customs and courtesies of the
military profession. The upper echelon was beginning to acknowledge the vital role the NCO
played in the effectiveness of the Air Force and the need for professional education was
becoming more apparent. The drawdown of the officer corps after both World War II and the
Korean conflict reemphasized the importance of having qualified NCOs capable of accepting
increased middle management responsibilities. Was it really that important to provide this

professional training to the NCO technician? Elliott D. Smith, in his 1946 thesis entitled,
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Fundamentals of Professional Education provided these thought provoking comments. “When
technicians leave the sheltering environments of their laboratories and drafting rooms , they are
in danger of finding their personalities have been over-narrowed by an exclusively technical
education. When they progress to a level in their career where leadership calls for power to deal
with men,...they are likely to find they lack competency.” (15:8) Once the Air Force accepted
that a true need existed, schools were established within various major commands, at their own
expense, even prior to an Air Force regulation being created. Two good examples were the NCO
academies at West Drayton, England, under the command of SAC’s 7th Air Division (AD) and
at Orlando AFB, Florida, under the command of Military Air Transportation Service (MATS).
3. West Drayton had the notoriety of being the first academy started in the Air Force. After
opening its doors on 3 Nov 1952, 625 students from all major bases within 7th AD’s realm and
some Third Air Force personnel completed the course of instruction during the first year of
operation. The initial curriculum consisted of sixty lectures on the following subjects:
Leadership, Personnel Management, Drill and Command, Safety, and Customs and Courtesies of
the Service. The first two classes were two weeks in length, but afterwards, the course was
lengthened to three weeks and the curriculum was adjusted and stabilized. By mid-1953, the
school had proven itself to be a definite management improvement factor that counteracted the
losses of officers which took place during the latter part of the year. 7th AD felt that during this
period of austerity, when it was expected to expand its organization and mission, the academy
proved to be exceptionally worthwhile. (14:143-149 ) SAC went on to establish three other
academies shortly afterwards.

4. In the states, other commands were getting on the bandwagon. MATS was prompted to

establish their academy at Orlando AFB, Florida, as Air Force interest grew into establishing a



standard academy curriculum. A proposed regulation was presented during a MATS sponsored
conference in August 1956. Since many major commands were not comfortable with this draft
regulation, a revision, based on MATS academy plan, was set to be reviewed at a later date. In
1956, MATS graduated over 1,000 NCOs in eight classes with about a two percent failure rate.
Many favorable comments were received back from commanders who considered the training
worthwhile in time and effort. (13:121-122) It was becoming more apparent that NCO
academies were proving their value and were providing a needed education to NCOs as their
roles were expanded throughout the Air Force.

5. In January 1957, the first regulation finally hit the street. Its intent was to standardize and
establish operational criteria for major command NCO courses. The new regulation was entitled
AFR 50-39, Training, NCO Training. The mission statement at this time was simple and direct.
“The mission of the noncommissioned officer academy is to assure that the noncommissioned
officer is aware of his full responsibility and to increase his ability to fulfill his proper role in the
Air Force.” (3:1) AFR 50-39 levied all responsibilities of establishing and operating NCO
academies and leadership schools to the commands, which they had been doing all the along.
Four specific types of training/courses were outlined: NCO Preparatory Training, Senior NCO
Academy, Accredited Senior NCO Academy and Accredited NCO Preparatory Training. The
accredited academy courses had syllabuses attached to the regulation with defined course lengths
and rank eligibility for attendance. The accredited Senior NCO Academy accepted E-6/E-7s and
the accredited NCO Preparatory Training was designed for the E-4/E-5 ranks. Eventually these
two courses evolved into the NCO Academy and NCO Leadership School, respectively.
Establishing accredited courses was the goal here and listings of the accredited schools were first

compiled, as required by AFR 50-39, in October 1957. This first listing contained 22 accredited



NCO Preparatory Training locations and 8 Senior NCO Academies. By March 1958, the listing
had grown to 53 and 12, respectively. The initial syllabuses for the accredited schools outlined a
course of instruction encompassing 220 hours (5 weeks) divided over 12 topics for the Senior
NCO Academy and a course of instruction encompassing 120 hours (3 weeks) divided over 13
topics for the NCO Preparatory Training. (3:--) With NCO academies and preparatory schools
being in full swing, the 50’s came to a close, but innovations and changes were the course of
action during the 1960’s.

6. Although AFR 50-39 was only changed twice between 1960-1969, the changes were
significant. First off, the August 1960 revision only contained two courses, the accredited NCO
Academy (NCOA) and the Accredited NCO Preparatory School (NCOPS). The academy was
designed for E-6 through E-9s. The establishment of the E-8 and E-9 grades occurred upon the
dissolution of the Air Force warrant officer ranks. The preparatory school eligibles remained at
the E-4/E-5 grades. The 1965 revision of AFR 50-39, changed the title of the regulation to NCO
Professional Military Education and the preparatory school become known as the NCO
Leadership School (NCOLS), because that is what the lower ranks were being taught--to become
leaders. The course lengths were increased for both schools; 225 hours for the NCOA and 130
hours for NCOLS. Course consolidation also brought the number of topic areas down from 13 to
9 for the NCOA and from 13 to 8 for NCOLS. Another boost for attendees of either course was
the creation of an awards program within each school. They were honor graduate (excellence as
scholar and leader), academic award (excellence as scholar), commandant’s award (excellence as
leader) and distinguished graduate (top 10 percent of class excelling as scholars and leaders with
the honor graduate being the highest). (4:1-6) HQ USAF also gave themselves the responsibility

of convening conferences every two years for commands and academy representatives to discuss



policies and operations. As can be seen, professional military education for the enlisted force
had really taken hold and was not destined to go away. Students themselves really appreciated
the opportunity they had for professional development. During the mid-60’s, major command
academies noted that all academic aspects of their course of instructions were rated 4.5 or above
on a 5 point scale by their students. Graduates felt they had substantially improved their job
performance by attending the academies and commanders were also enthusiastic about these
improvements. (12:59) There were now 10 accredited academies and 37 accredited leadership
schools.(4:2) The only lull in all this activity was when SAC temporarily closed all its NCO
school facilities in March 1966 because of manning problems related to the conflict in Southeast
Asia. (12:57) Yet, enlisted PME continued on, always looking for ways to improve, enhance
and expand the education and training required for our enlisted personnel. The 1970’s did not
disappoint us.

7. Between 1970-1979, AFR 50-39 went through four revisions. The January 1970 revision
added the authority to wear the NCO Academy Graduate Ribbon, allowed allied NCOs to attend
command schools and gave the authority to organize and establish the NCO Academy Graduate
Associations. The regulation continued with condensing the NCOA curriculum down to five
areas: Military Studies and Activities, Leadership and Management, Communication Skills,
World Affairs and Commandant’s Time. The hours still remained at 225. The NCO Leadership
Schools course of instruction remained the same; eight topic areas /130 hours. (5:--) The most
significant change to occur in the 1970’s was the activation of the USAF Senior NCO Academy
(SNCOA), at Maxwell AFB-Gunter Annex, Alabama, under the command of Air University in
1972. Its mission was simply to prepare selected senior NCOs for greater responsibilities and

capabilities that were more commensurate to their ranks and the positions they were stepping



into. The NCO Academies were no longer fulfilling the educational needs of the senior ranks.
Major General E.G. DuPont, Assistant DCS/Personnel, HQ USAF, outlined his concerns, in a
letter to AFPTR, in November 1969. In this letter he states, “ The need for an executive level
course of instruction for selected senior noncommissioned officers has been apparent for some
time...Experience with the Top Three NCO reenlistment effort disclosed many senior NCOs do
not really understand the young people who make up a significant portion of the Air
Force...Supervisors with archaic attitudes have difficulty challenging today’s sophisticated and
better educated young airmen...many (senior NCOs) are working in positions that once were
filled by officers. While we strive for an all college educated officer force, little has been done to
better equip our senior NCOs for positions of greater responsibilities.” (11:1 ) The USAF
SNCOA educational philosophy indicated the belief that the senior NCO brought some
developed competency in the curriculum to begin with and also knew enough about himself and
his needs in order to play an active role in his own education. (10:2) AFR 50-39, clearly
defined the establishment of the USAF SNCOA with responsibility for the development and
update of its curriculum levied on Air University (AU). The course length was initially set at
nine weeks, with E-8s with less than 23 years TAFMS and E-9s with less than 25 years TAFMS
being eligible to attend. More selective criteria was also established regarding weight standards,
control rosters, EPR ratings and retainability. Similar selection criteria and eligibility
requirements were added to the other schools. The NCOA was now accepting E-5s (7 level) with
12 years TAFMS, E-6s with 18 years TAFMS, and E-7s with 21 years TAFMS. E-8/E-9s could
still attend command NCOAs with no limit in TAFMS and based on needs. The NCOLS was

held for E-4/E-5s with less than 12 years TAFMS, plus their course of instruction increased to



136 hours, divided into five topic areas. Commanders could waive selection/eligibility criteria
for NCOLS and NCOA, but not for the USAF SNCOA. (6:1-5). The year 1974 brought in a new
concept for completing PME--Correspondence Development Courses (CDC). The USAF
SNCOA prepared the instructional material, and ECI activated the USAF Senior NCO Academy
Nonresident Course in January 1974. By November 1974, a similar CDC should be available
that would parallel MAJCOM NCO Academies. (1:19) A new alternate way of educating the
NCO had arrived! The realization that not everyone would be able to attend an academy in-
resident did not prevent them from being able to obtain the knowledge and education gained at
these schools through CDCs.  With the introduction of the senior airman (SrA) E-4 grade, the
1978 revision of AFR 50-39 was significant. Now enlisted PME was a five phase program
designed to begin at the SrA level up through CMSgt. The five phases of enlisted PME were:
Phase I - NCO Orientation (19.5 hours, SrA), Phase II - USAF Supervisory Course (52 hours,
Sgt/SSgt), Phase IIT - NCO Leadership School (140 hours, 3 weeks), Phase IV - NCO Academy
(230 hours/5 weeks) and Phase V - USAF SNCO Academy (360 hours/9 weeks). AU was also
given the added responsibility of helping in curriculum reviews for all five phases of PME,
administered the PME CDCs and was to be a consultant to MAJCOMS in developing their PME
programs. (7:--) The popularity of completing CDCs did not preclude attending the NCO or
SNCO academies in-residence, but an individual could no longer decline solely based on such
completion. The 1978 regulation also provided a defined curriculum of the SNCOA, but it was
removed by the 1981 revision. While the 1970’s dramatically enlarged and enhanced the
professional military education for enlisted forces, the 1980’s were spent streamlining the

programs and procedures.



8. The 1980’s started off relatively quiet in the PME world, with minor changes to AFR 50-39,
such as curriculum changes and a small increase in hours for each PME phase. NCOLS
graduates were also given authority to wear the NCO Academy Graduate ribbon and join the
NCO Academy Graduate Association. The curriculum for the USAF SNCOA had been removed
and the regulation only outlined policy eligibility and selection procedures for Phase V. The
title of AFR 50-39 changed to reflect the fact that first level civilian supervisors were also
allowed to attend Phase II (USAF Supervisor’s Course). By 1983, however, PME was no longer
referred to in phases, and Phase I and II had been deleted. These deleted courses were replaced
by the 60 hour NCO Prep Course which was intended for A1C and SrA. This course was created
to prepare these two ranks for their first supervisory positions. Civilians were no longer eligible
to attend any PME after the deletion of Phase II and the title of AFR 50-39 was subsequently
changed back to NCO Professional Military Education. (8:1) PME stayed fairly constant for the
remainder of the 1980’s, but changes were just around the corner as the 1990’s came into view.
9. The first noticed change in the 1990’s came with AFR 50-39 being redesignated as AFR 53-
39. Same title, but the regulation had been transferred from the training series to the school
series regulations. The objective stated in the beginning of the newly designated regulation has
been enlarged and expounded upon. Now it read, “ NCO PME is a four level program designed
to prepare Air Force enlisted members for positions of greater responsibility. The program is
designed to provide varied leadership skills required at each level of enlisted supervision and
management throughout the Air Force. NCO PME enhances the professional development of
enlisted members by strengthening their ability to lead and manage while they gain a broader

understanding of the military profession.” (9:1) What a far cry from the mission statement of



1957! AFR 53-39 combined policies and procedures for NCOLS/ NCOA and also retargeted
the TAFMS for NCOLS, NCOA and SNCOA attendence, with selected E-7s being allowed to
attend the senior academy. At this time there were 61 active leadership schools and 18 active
academies. But the NCO PME regulation did not escape the “new age” of streamlining
regulations and became Air Force Instruction (AFI) 36-2301, Professional Military Education, in
1994. All PME, officer and enlisted alike had been combined. Professional education was just
that--professional, regardless of rank. With the advent of the AFI, all PME came under the AU
umbrella. The College for Enlisted PME was also established and was responsible for program
funding for all PME programs. Selection for attendance to the SNCOA was moved to HQ
AFMPC (HQ AFPC, today) and they allocated the quotas for NCOA to the major commands.
In-residence was the attendance requirement for all of the schools and with the removal of the E-
4/Sgt rank, NCOLS was renamed Airman Leadership School (ALS). Stipulations were placed
on assuming ranks based on completion of one of the three schools. Staff sergeant could not be
worn until completion of ALS, the rank of Master Sergeant could not be assumed until the
completion of NCOA and putting on Chief Master Sergeant was contingent on successfully
completing the SNCOA. (2:1-4) Attending PME became synonymous with sewing on certain
promotions. Prior completion of PME requirements no longer satisfied or replaced the
mandatory in-resident requirement. In fact, correspondence courses were no longer available for
the active duty enlisted. All PME eligibility requirements were moved to Air Force Catalog
(AFCAT) 36-2223, USAF Formal Schools and the AU Catalog. Everything regarding PME
came under one roof. Officer and enlisted professional military educations requirements were

being handled at the same professional level they were both entitled to.



10. In retrospect, we have come along way since the first NCO PME school was established in
West Drayton, England in 1952. After WWII and the Korean conflict, many NCOs were taking
over positions formerly held by officers and the military recognized the need for the enlisted
force to have professional military education. Once this educational need became apparent,
major commands did not hesitate to get on the bandwagon. The Air Force’s determination that
PME requirements for all Air Force’s enlisted personnel needed to be standardized, brought
about the creation of AFR 50-39 in 1957. While this new regulation kept the responsibility of
the academies and leadership schools at the major command level, it established four types of
courses/training that MAJCOMs could select from. As the military moved into the 1960’s,
schools were tailored down to just two, the Accredited NCO Academy and the Accredited NCO
Preparatory School (later changed to the NCO Leadership School). Course lengths were
increased during this timeframe and topics were beginning to be consolidated. The creation of
the awards program came into existence, which allowed school attendees to be recognized for
excellence as a scholar and/or leader.

11. The 1970’s really brought some changes to the NCO PME world. The regulation was
revised four times with the significant revision being the establishment of the USAF Senior NCO
Academy. It was felt that the NCO Academies were no longer fulfilling the professional
educational needs of the top two senior ranks (E-8/E-9). Again, many senior NCOs were filling
positions previously held by officers, but were not properly prepared for positions of greater
responsibilities. More selective criteria was established on who went and when they went to the
various schools. Additional courses were created by the late 1970s due to the introduction of the
new rank, Senior Airman. The development and introduction in 1974 of CDCs provided an

alternate way to educate the NCO when attending an academy in-residence was not feasible. By



1978, there were five phases of PME, designed to educate enlisted personnel during all aspects
of their career: NCO Orientation, USAF Supervisor’s Course, NCO Leadership School, NCO
Academy and the USAF SNCO Academy. Once the hectic 70’s were over, the 1980’s were
spent streamlining programs and procedures. The new 50-39 removed the term “phases” from
the enlisted PME world and replaced the first two deleted PME courses with NCO Prep Course
designed for first time A1C and SrA supervisors. By the time the 1990’s came into view, the
regulation had a new designation, AFR 53-39. It had been moved from the training series (50)
to the schools series (53) regulations. The targets (TAFMS) of when enlisted personnel should
attend each PME level were lowered and MSgts were being allowed to attend the SNCOA. The
number of active leadership schools and academies was going strong, with 61 NCOLSs and 18
NCOAs. In 1994, many regulations had been converted to AFIs and AFR 53-39 was not
ignored. It became AFI 36-2223 and encompassed all PME requirements, officer and enlisted.
Air University became responsible for all PME requirements and the College for Enlisted
Professional Military Education was established. Attending leadership school and the academies
became mandatory for the assumption of the ranks of SSgt, MSgt, and CMSgt. Correspondence
courses were no longer available for active duty members and prior completion of CDCs did not
preclude the mandatory requirement of attending a course in-residence. We’ve come a long way
since the 1950’s, but it has been a fruitful and fulfilling journey. With this historical knowledge
in hand, instill in your subordinates the importance of PME and show them the many long and
hardworking years the Air Force has strived to get us where we are today. The NCO has come to
be fully recognized as an individual entitled to the benefits of a professional education and the

Air Force has not rested since those doors first open at West Drayton in 1952.
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BACKGROUND PAPER
ON
THE HISTORY OF AIR FORCE IN-RESIDENCE ENLISTED
PROFESSIONAL MILITARY EDUCATION
(ACTIVE DUTY)

When the United States Air Force began on September 18, 1947 there was no
such thing as Eniisted Professional Military Education (PME). In fact even the concept
was undefined. This paper will highlight some of the key developments of Air Force
NCG PME as it progressed from its beginnings to the centrally administered and
standardized programs we have today.

In the early days of the Air Force, Enlisted personnel were thought of as either
soldiers or technicians. Noncommissioned ofticers had the image of "tough-talking,
rough acting, pear shaped martinets whose mission in life appeared to consist of
bellowing orders to hapless recruits" (19:56). It was generally accepted that they needed
only basic and occupational training. Because the Air Force relied so heavily on
advanced technology, the role of the NCO as an advanced technician began to emerge.
In fact, when the Air Force replaced its warrant officers with "super grade" NCOs (E-8,
E-9) in 1959, they were initially thought of as advanced, highly skilled, technicians
(23:2). However some insightful leaders saw things a little differently. General John K.
CCannon and General Curtis E. LeMay both took action which led to the establishment of
institutionalized NCO PME. But the words of General j. P, McConnel, Chief of Staff
USAF, as he addressed his MAJCOM commanders, best summed up the role being
assumed by the NCO corps and the need for NCO PME: "The authority vested in
NCOs is different than of that vested in commissioned officers only in degrec. The
cleseness of NCOs to their subordinates in carrying out their daily responsibilities sets a
most serious and exacting task "(19:57).

SMSgt Johnson/SNCOA/Sem-11/5107/wrj/4 May 94



The US government came early to believe in the need for PME for Officers. In
1875 Major General Emery Upton, USA, was sent to Europe to review their many forms
of PME. His findings and recommendations led to the establishment of the Army
Command and General Staff College and finally the Army War College in 1904 (1:4).
This set a pattern for the development of Officer PME which unfortunately, NCO PME
did not follow. Shortly after the formation of the Air Force, the Air University was
established. General Carl Spatz defined its mission as follows: "Training Command
[now AETC] will provide all phases of individual training except the higher education
carried on in the Air University and the unit training conducted in the combat
commands” (1:6). This definition tended to detine Officer PME as a Service
responsibility and all other AF learning as training with a MAJCOM or lower unit
responsibility. As we will see, the origins of NCO PME, unsurprisingly are rooted in
the MAJCOM.

On 23 November, 1949, Brigadier General Upthegrove signed United States Air
Forces in Europe (USAFE) General Order No. 207, establishing the USAFE Academy.
According the USAFE unit history of January -- Jun , 1950, the stated purpose was to:
"Indoctrinate USAFE airmen |probably meant NCOs| of the first three grades with the
principles of leadership, organization and management" (17:248). The history further
states that "these airman tend to become lax in their conduct and have failed to perform
duty commensurate with their grade" (17:248). The editorial comment in the previous
quote (suggesting NCOs was meant instcad of airmen) is believed correct because later
in the history CINC USAFE is noted to have commented that he felt the Academy was
necessary because 1t was essential for his non-commissioned officers to "play a more
vital role in the Command" (17:248). After the first six classes ( total of 850 students)
had been completed, the school was closed for a month in order to conduct a survey of
both the attendees and their commanders. The results were overwhelmingly positive.
So good, in fact, the school curriculum was expanded and opened to junior
commissioned officers (17 :247-250).

Not te be outdone by USAFE, the 7th Air division (Strategic Air Command)
deployed with the Royal Air Force in West Drayton, England, developed their own NCO
PME school At the direction of Major General John P. McConnell, it was established
on 3 November, 1952 (1:8). Some studies (1:8:; 19:57) identity this school as the first
NCO Academy. This is probably because the USAFE school. even though established
earhier for NCQOs, came to admit junior commissioned officers. The first class of the
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7th Air Dhvision NCO Academy consisted of twelve, seven-skill-level master sergeants.
The stated course objective was to "provide NCOs with an effective approach to the
solution of those problems encountered in leadership” and "To prepare the NCO to
projeci more effectively his queries, recommendations, and solutions..."(1:8-9). General
Curtis E. LeMay, CINCSAC, was guest speaker at this first graduation . He was very
impresscd the school and the interest he showed would soon manifcst itsclf in cven
areater progress for NCO PME (1:8-9).

When Gieneral | .eMay returned to H(QQ SAC, he ordered work to begin on a draft
regulation formally establishing NCO PME under SAC control at the 2nd, 8th, and 15
Air Forces as well as the 7th Air Division. The regulation was ready for signature on 2
January, 1954 and was titled SAC Regulation 50-23, Non-Commissioned Officer
Acadenies (16:--). Finally NCO PME was supported and sanctioned at the MAJCOM
level, however, the rcgulation stated that operational control was the responsibility of

the Numbered Air Forces. A somewhat curious statement appeared in paragraph 3.a of
the regulation; the number one objective was to: "...reinstate the senior NCO as a
leader, not to teach the junior NCO how to become one." Section 3.e read "Reestablish
through the exercise of leadership, command and traditional customs and courtesies, the
esprit-de corps requisite o an effective NCO corps." Section 3.g states a need to
develop "...military bearing, forcefulness, and self-confidence..." in the NCO corps
(16:1-2). These statements indicate that the draflers of SAC Reg 50-23 felt there was
something lacking in the NCOs of that era. The author believes this could be a result of
the emphasis which had been put on the NCO to be a competent technician rather than a
leader.

Col Estes of the 12 Air Division in SAC had another idea. He felt that non-
flying oificers had been usurping the authority which should have been rightly invested
in noncommissioned officers resulting in centralization of authority. He believed this
was lowering the morale among the higher ranking noncommissioned officers. While
other SAC divisions were forming NCO PME schools to increase the effectiveness of
the NCO, the 12th chose to meet the problem with a program of re-writing job
descriptions and admonishing officers to "...not revert back to the old system." (20:53).
While Col Estes had probably identitied a valid cause of NCO etfectiveness, preparation
of the NCO through PME is still necessary. In fact, giving NCOs authority without
traiming and education could have set them up for failure.



Another SAC mitiative in NCO PME was the emergence of NCO leadership
schools. 'The first was established at Upper Heyford in England in 1953. These courses
were original called NCO preparatory schools and were designed along similar lines as
ihe academies but with the 1dea of teaching airman what they needed to know before
assuming the rank and status of NCOs (19:57. 1.9).

Military Air Transport Service decided to follow SAC's lead. On October 19,
1954, 1t opened its own NCO Academy at Orlando Air Force Base, Florida. General
George Cassady of MATS Continental Air Division and General Moore, MATS Chief
of Staff felt that the 12,000+ NCOs of MATS needed their own Academy. They
assigned Major Donald Brent the task of surveying the highly successful SAC
Academies and selecting a suitable site for the MATS Academy (15:--).

The ncxt big step for NCO PME came on 30 January, 1957, On that date, Air
Force Regulation 50-39, Moncommissioned Officer Training was signed by General N.
F. Twining, USAF Chief of Staff. This short document (just over one page)
standardized and sanctioned NCO PME at the Air Force level. 1t stated the mission of
NCO PME was to "... assure that the noncommissioned otticer is aware of his full
responsibility and to increase his ability to fulfill his proper role in the Air Force." It
identified two levels of NCO PME: NCO Preparatory Training -- a short course
conducted at base Ievel to prepare airmen for the duties and responsibilities of

noncommissioncd officers, and the Senior Noncommissioned Officer Academy -- a
centrally located in-residence course conducted by the MAJCOMs. Also, it laid out the
first requirements for accreditation and standard curriculum for NCO PME. The
Preparatory schools were required to provide at least 120 hours of instruction and the
Academy at least 220 hours. A total of 22 NCO Preparatory schools and eight
Academies were identified as accredited (2:--) Note the Name "Senior NCO Academy".
This title in no way was meant to suggest that only E-8s or E-9s were to attend. In fact,
those grades were not even established until 1 September, 1958 (23:1). Use of this term
would causc confusion for a number of years as indicated by reference to it in an article
n the Air Review Journal on NCO PME in 1966 (19:57). While this regulation did
much to standardize NCO PME, it left the actual operation of schools and selection of
students up to the MAICOMs (2:--).

In 1960, AFK 50-39 was updated with only minor changes. The term "NCO
Preparatory Training” was changed to "NCO Preparatory School" and "NCO Senior



Academy” was changed to simply "NCO Academy”, Also the requirement to establish
and effective graduate evaluation program was added (3:--).

AFR 50-39 was not updated again until 17 September, 1965. Minor changes had
enlarged the regulation to 1 and 1/2 pages. For the first time, the regulation authorized
awards for outstanding performance by NCO PME students. They consisted of : [{onor
Graduate, for the highest achicvement as both a leader and scholar, Academic
Achtevement, for excellence in scholarship; Commandant's Award, for excellence as a
leader: and Iistinguished Graduate. denoting the top ten percent overall highest
achieving students.  Also. for the first time. the regulation required an annual report to
be compiied on number the graduates, accreditation status, and class schedules, and sent
to HQ USAF (4:--).

On 17 June, 1970, 50-39 was again updated. This time the mission statement
was altered to rcad: "The mission of the NCO Academies and Leadership Schools is to
insure that selected noncommissioned officers are able to fulfill their roles in the Air
Force." (5:1). In a totally new development, the wear of the NCO Academy Graduate
Ribbon was authorized. This version ot 50-39 encouraged the formation ot graduate
associations and required the host commands to publish a list of active associations. For
some time, certain selected NCO academies had instituted graduate associations for their
own purposes. For example, in 1955 SAC's Eight Air Force Academy had an active
graduate association at the 506th Strategic fighter Wing with the charter of "... Advising
the commander on moral conditions, esprit de corps, military bearing and to make
recommendations for the solutions of problems known to exist (12:3). In an attempt to
encourage standardization between academies and leadership schools, the regulation
now encouraged commandants to visit schools of other MAICOMs (5:--).

On 17 January, 1972 a significant milesione in NCO PME was reached -- the
establishment of the Senior NCO Academy (SNCOA) by USAF Decision Number D-
72-8. Shortly after, on 1 July, 1972 Air University Regulation 23-23, USAT Senior
NCO Academy was published. The stated mission of the SNCOA was to "preparc
selected senior noncommissioned officers for positions of greater responsibility by
improving and broadening their leadership and managerial capabilities and by expanding

their perspective of the military profession."(14:1) This was the first time the phrase
“muilitary proiession” was used 1n an otficial regulation in reference to NCO PME. The
most noted organizavional difference between the SNCOA and lower level NCO PME
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was that there was only one school and it was assigned to Air University instead of a
MAICOM (14:-)

Almost immediately afier is inception, the SNCOA became embroiled in
controversy over the subject of student evaluation. The original concept of evaluation
was o allow the student, with the help of the instructor, to set goals for personal growth
and learning. A quote from a letter written by Maj Fred Petty, Chicf, Evaluation and
Research Division of the SNCOA to the SNCOA Commander in March, 1972,
summarizes this concept: "Progress is [currently] measured in terms of introspective
analysis with the passive assistance of the seminar advisor. The student is not graded in
comparison to his fellow students, he is not graded in relation to his attainment of school
objectives; he, in cooperation with the seminar advisor, analyzes his own performance
and measures his own progress toward his personally identified goals." (21:2) Major
Petty goes on to explain that while he realizes this form of cvaluation is popular with the
students. it does not allow for proper measurement of educational goals. He sites three
objectives which he feels are essential to the mission of the SNCOA that can only be
satistied bv ecomprehensive testing: providing the basis for research into curriculum
mmprovement: providing a means of identitying outstanding students; and providing a
means to report program effectiveness to higher headquarters (21:5). Apparently. Maj
Petty's lelier made a very convincing argument as to the importance of a rigorous
cvaluation program. On 11 September, 1972, he wrote a Memo for Record indicating
hc had convinced the SNCOA/CC and members of the Air University staff to institute
comprchensive testing for all proceeding classes (22:--).

The formation of the SNCOA brought changes which required another update to
AF Regulation 50-39. 'The 25 April, 1973 version, contained much added information
on the SNCO Academy: but there were some other important changes. The curriculum
of all PME phases were updated and six additionai hours were added to the leadership
school. Most notable, was the addition of information on contemporary social issues
(6:--).

By 4 October, 1974, AF Regulation 50-39 had grown to more than four pages in
the basic regnlation plus three attachments for a total of ten pages. A major change in
policy was implemented which restricted attendance of the NCO Academy bv E-8s and
E-9s (due to the existence of the SNCOA). 1t also prohibited the attendance of the



SNCOA by personnel with an approved retirement date or less than 2 years of service

left before reaching mandatory retirement (7:--).

At the next update of AF Regulation 50-39 in April, 1978, it increased in size to
24 pages. For the first ime the regulation recognized the NCO Orientation Course and
the USAF Supervisors Course as part of the officially sanctioned PME system.
Variations of these courses had long been taught at base level without the benefit of a
standard curriculum or support from higher headquarters; now they had both. Also, for
the first trme, completion oft NCO PME was used as a requirement for promotion.
Paragraph § stated "bach airman who was promoted to E-4 on and atter 1 June 1976,
muslt complete the NCO ortentation course as a prerequisite for appointment to NCO
status" (8:4). Again, course lengths were extended with the NCO leadership school
gomg {0 140 hours and the NCO Academy to 230 hours (8:--).

The next updates of 50-39 occurred in April of 1981 and January, 1984. These
versions contained little in the way of significant changes. Notable was a format change

in which the regnlation was organized into separate chapters for each phase of NCO
PME (9:--: 10:--).

The next change, however, was very significant. In fact, 50-39 was replaced by
an entirely new regulation: 53-39. This change aligned NCO PME under "schools"
instcad of "training". While this change was mostly symbolic in nature, it was
significant in the fact that NCO PME could now be officially categorized as education.
like Officer PME, instead of occupational training. Attachment two of this regulation
identified 18 active NCO Academies and 61 active NCO leadership schools (11:-).

NCO PME has come a long way from its beginnings in USAFE in 1949. The
emphasis has changed from correcting deficiencies of airmen(17:248) and "...reinstating
to the proper role..." (16:1-2) to "...expanding their perspective of the military
profession.” (11:1).  There is however, another major step currently in progress which
promuses to further enhance the status, prestige, and prefessionalism of the Air Force
NCO. That 1s the establishment of the College for Enlisted Protessional Military
Fdneation (CEPME)

The CEPME was activated on 15 November. 1993 with the mission of ”...to

prepare the Air Force's enlisted corps for positions of increased responsibility through



protessional military education” (18:--). Now the responsibility and authority for
development of curriculum and standards are consolidated in one organization. The
more than 42,000 yearly graduates of Air Force NCO PME can look forward to an ever
increasing quahty of education. While this consolidation is not yet complete, new

developments are already under consideration. The premier issue of a professional

journal with articles written by, for, and dedicated to the Air Force NCO could be just

around the corner (18:--).
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cling instructors were usually recent graduates of
factory courses.

Tech TAF also managed an important on-the-
job training advisory service. Since formal school-
ing could not supply all of the required instruc-
tion, the combat commands had to provide
on-the-job training. The commands also used this
method to broaden and extend the knowledge and
skill of their technicians. Specialists from Tech
TAY furnished teaching materials, established
courses, and evaluated the results of training con-
ducted in other commands.

Professional Education

Professional education in the Air Force suffered
a temporary setback during the first year of the
Korean War. The war and the expansion required
the services of most of the senior and flying
officers who would ordinarily have made up the
student body of the professional courses. Head-
quarters USAF decided, however, that the pro-
fessional schools should not be closed entirely.

Air University consolidated and shortened most
of its courses and intensified instruction during
1950-51. During 1952 and 1953 the schools of
Air University gradually built back to their pre-
Korcan War status. The Air Command and Staff
School added several courses, especially in the
types and uses of air weapons, and expanded its
student body as much as housing facilities per-
mitted. By 1953, the school was graduating about
1,950 students a year from 11 courses. The Air
War College, which had been suspended for a
while during 1950-51, had about 160 students en-
rolled by the end of 1952 but did not expand
beyond that figure.

The Air Force Institute of Technology was
transferred from Air Materiel Command to Air
University in April 1950. It took on new impor-
tance even though it had to restrict its program
to essential courses in scientific and technical fields
during the first year of the Korean War. In Jan-
uary 1951 it began a resident graduate program
with the enrollment of eight officers in an ad-
vanced engineering management class.

Through its Resident College, Civilian Insti-
tutions Program, and Installations Enginecring
School, AFIT offered graduate programs in en-
gineering and industrial administration and senior-
Ievel undergraduate programs in the engineering
sciences. Located at Wright-Patterson AFB, the in-
stitute was in an excellent position to prepare stu-
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dent officers to cope with the growing technologi-
cal problems of the future.

AFIT did not expand its Resident College
program above 300 students a year, partly for
lack of facilities, but the number of students sent
to civilian colleges and universities increased from
about 600 in 1951 to about 900 in 1953. Air
University continued to give considerable training
in foreign languages, sending people to civilian
colleges and to the Army's language school at
Montcerey, Calif. In June 1953 the Foreign Serv-
ice Institute of the Department of State established
a language course for Air Force personnel
serving with Latin American missions. Altogether,
the Air Force furnished instruction in about 38
different languages and dialects.

Two educational programs supervised from
Headquarters USAF gained added importance in
1952 and 1953. The first, called Operation Boot-
strap, was intended to raise the gencral educa-
tional level of Air Force officers and airmen by
enabling them to attend college in off-duty hours.
By 1953 over 200 colleges and universities were
participating in the program and about 100,000
students had enrolled in courses. Operation Mid-
night Oil assisted troops to become more proficient
in their specialties by taking correspondence and
extension courses in their spare time.

Air Force ROTC

The major source of junior officers after World
War II was the Air Force Reserve Officers Train-
ing Corps (AFROTC). This expanded rapidly
after 1950, the number of colleges and universi-
ties with AFROTC units growing to 187 in 1953,
In August 1952, Air University took over admin-
istrative responsibility for ROTC from the Con-
tinental Air Command.

The Air Force ROTC program began to run
into difficulty in late 1952 and early 1953. Men
qualified for and willing to undergo flying train-
ing were needed most, but only a small percentage
of ROTC students volunteered for flying. In March
1953 the Air Force had to restrict the number
who could enroll in the nonflying specialties and
considerably reduce the whole AFROTC program.
Although this action caused a good deal of con-
cern in the educational institutions, the Air Force
could afford to train only men needed in the
active establishment. To encourage volunteers
for flight training, the Air Force cut their active
tours of duty to three years. Since the proportion
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schools. The remainder received on-the-job train-
ing in their first assignments.

During the fall and winter of 1950-51 cnlist-
ments increased so rapidly that the Air Force
had temporary difficulty in accommodating the re-
cruits. Lackland and a part of Sheppard AFB
were the only basic training centers at the time.
By January 1951, after the number of men in
basic training had increased to 67.800 from the
13,600 of the previous July, Lackland  became
seriously overcrowded. More than 19,000 men
were sleeping in tents, and the "Lackland story”
received nationwide publicity. Senator Lyndon
Johnson's investigating subcommittee  severely
citicized the Air Force for accepting more men
than it could house, but the stories of a pneu-
monia cpidemic, high incidence of AWOL, and sui-
cides pr()\'cd to be unfounded.

The Air Force maintained that it nceded large
numbers of men and was justified in taking them
when they were available. Secretary Finletter ad-
mitted, however, that the Air Force had made
2 mistake in not coordinating enlistments more
closely with base facilities. Overcrowding was rem-
edied by reducing basic training from 13 to 8
weeks, by using Lackland only as a processing
center during January 1951, and by suspending
enlistments entirely between January 16 and Tcb-
muary 1. On the latter date Sampson AFB, N. Y.,
opened as a buasic training center, and in March
1952 another center opened at Parks AFB, Calif.

By January 1951, ATC had begun expanding
its facilities to meect the increased need for tech-
picians. Within six months the number of airmen
graduating from technical schools had nearly
doubled. The six schools already operating went
on multiple shifts, and a new one was established
at Amaritlo AFB, Tex. In addition, the Air Force
contracted with civilian schools to instruct airmen
in aircraft maintenance and related technical sub-
jects. Factory schools taught key people to oper-
b atc and maintain new cquipment. By mid-1951, 21
{ percent of the USAF technical students were being
taught in civilian schools.

L As a part of its policy to emphasize the military
applications  of atomic cnergy, the Air Foree
stepped up training in the use of atomic energy
, wapons. Beginning in 1952, officers and airmen
! received orientation courses at Air University, air-
E rews were instructed in the delivery of weapons,
and technicians received training in the assembly
E of arms. ATC also cstablished courses in radiolog-

ical defense and in the maintenance of instruments
for detecting radiation,

In February 1952, ATC undertook another great
expansion of technical training in responsc to the
143-wing program. More use had to be made of
the civilian contract and factory schools. Between
July 1951 and June 1952, about 5,000 Atr Force
technicians went to factories for instruction on
new equipment. The Air Force spent more moncey
for factory training during these 12 months than
during any year since World War 11

By spring of 1953 the Air Force could foresee
that the technical training establishment would
not long be able to do its job. Already, despite
the relatively high graduation rate and additional
on-the-job training, the Air Force faced a critical
worldwide shortage of technical supervisors and
highly skilled workers. The big problem, how-
ever, lay just ahcad. The large number of men who
calisted after the outbreak of war in Korea would
become eligible for release in 1954 and 1955.
Not only would they have to be replaced, but
many more would have to be trained to take
care of the Air Forcee's planned cxpansion’.

Most of the technical training was Landled by
schools at Sheppard AFB, Tex, Keesler AFDB,
Miss., Scott AFB, 111, Lowry AFB, Colo., and
Chanute AFB, 11l Training displays of aircraft
engines were used to train engine mechanics. As
the courses progrcsscd, the displays grew in size
and detail until the students became thoroughly
familiar with cvery part of the engine and its
functions. Instructors used the same methods in
courses on radio, radar, and other machincery.

Rapid changes in operational equipment com-
plicated the training task. Before new aircraft
could be assigned to a combat unit, trained men
had to be on hand to maintain and opcerate them.
Technical schools were among the first units to
receive new models of planes and equipment so
that men could learn to maintain them before they
appearcd in quantity. Whenever the Air Force
changed the types or numbers of aircraft in pro-
duction, Tech TAF made corresponding changes
in its courses.

From its hcadquarters at Chanute, the 3499th
Mobile Training Group sent mobile training de-
tachments all over the world to instruct men at
their home bases. Skilled instructors went to the
combat commands to familiarize technicians with
new aircraft, engines, and equipment. These trav-
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to be established at Shcppnrd AFB, Tex. In 1949,
also, ATC launched a recruiting campaign to find
technicians with teaching ability. In addition, it
doubled the number of civiljan instructors between
July 1948 and June 1949,

The Years of Expansion, 1950.53
The Korean War and rel
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Even before NCO training became the subject of intense <

study in the Pentagon, Headquarters Technical Training Qumumxxy
(TTAF)

Air Force was taking action to implement an NCO training
program. The TTAF, a subordinate headquarters of Air Training
Command, was tasked with conducting all basic military and
technical training in the Air Force. A letter from Headquarters
TTAF to the 3700th Air Force Indoctrination Wing at Lackland
AFB on May 28, 1952, stated that the general consensus throughout
rhe command was that may of the NCOs assigned in the training
and support elements at traininé bases ''lacked minimum qualifica-
tions in leadership.'" The rapid buildup of the Air Force
was expected to make the problem of untrained NCOs even worse.
Technical skill, ability to instruct, and ability to handle
administrative details were not encugh to make a qualified
NCO. Officials at Hgq TTAF believed that the initial training
that airmen received in basic military training was only the
cornerstone upon which leadership qualities essential to the
future NCC corps would have to be built.

A continuous program for leadership training was needed,
to cope with the rapid turnover and replacement of personnel.
Accordingly, Hq TTAF directed that each of its training wings

initiate and establish an NCO leadership training program.

1. Hist, Lackland AFB, TX, Jul-Dec 1952, pp 94-95, which
cites Ltr, Hq Tech Training Air Force to Lacklarnd AFB, subj:

NCO Leadership Tng, May 28, 1952.

USAF ENLISTED HERITAGE HALL
GUNTER AFB, AL 36114
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The course length was to be 60 hours, and instructional period
were to be no longer than 2 hours each, with no more than four
hours of training each week for each individual airman.

The Training Analysis and Development Unit at Lackland
began work on the project June 6, 1952, and completed it
August 5, 1952. Since no additional manpower or training
facilities were authbrized, classes were scheduled to enter
each week for the first five weeks, and then every other week
thereafter.

The first class brgznxexaknirg of 15 NCOs, representing

‘+ Lﬁtk{f\fh{

six different organizations, waExmrRxmkkmd started trainin%‘on
August 5, 1952.°

After an introductory session, students received 5 hours
of training on ''Leadership in Ehe Air Force," including the &
need for and scope of leadership, responsibility of command,
and the ethics of a leader. The next 18 hours on XRximrripkzx
mfxkgadexxhkg '"The Art of Leadership consisted of the principles
of leadership and human relations. - An important facet of this .
section was oral reports on outstanding leaders made by the
students, which accented and analyzed the qualities that made
them good leaders. The '"Practical Problems in NCO Leadership"
area was-the longest, 25 hours, during which actual problems
or situations were discussed, with each student taking charge

1. 1Ibid, p 95. |

2. Hist, Lackland AFB, TX, Jul-Dec 1952, p 96.

3. 1Ibid, pp96-97 and Appendix G.
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o g
and leading the class discussion. The final 8 hours of train-
ing was used to research and prepare written reports on NCO
leadership, which were then used by instructors and students

during discussions and critiques.

1. Ibid, p 97. and Appendix G.
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The Strategic Air Command was also concerned about NCO

- N

leadership and management training. Major General John P.
McConnell, the Commander of 7th Air Division,* directed the
establishment of the first NCO Academy in the Air Force on
November 3, 1952. The Academyta;perated by the 3911th Air
Base Group at RAF Station West Drayton, United Kingdom.1

For the first two classes, the course was only 2 weeks
long, and the class size was 12 students. The course curriculum
consisted of 60 lectures on leadership, personnel management,
drill and command, ground safety, and customs and courtesies.
Requirements for students specified that they had to be 7-level

master sergeants with excellent character, although technical

sergeants could attend if master sergeants were not available.

After the second class graduated, a4 —modtEy—Lthe (
e : - e . - R 1. . )
4&&fTeﬁ%HmjﬁﬁEZEgéﬁb&dy—& —eXpand—te-—3—weeks
rangl tudents from other 7th Air Diwvision bases also started to
2
attend.

The 391lth sent a representative to Munich, Germany, on
December 8, 1952, to observe operations at the 7th U.S. Army's
NCO Academy. A series of meetings with 7th Air Division

Y

training and manpower personnel followed, and theAcurriculum

was revised and adapted for the NCO Academy at West Drayton.

1. MSgt Jerome E. Schroeder, "7th Air Division NCO Academy
-~Forerunner of Today's NCO Professional Military Education
Program' (Historical Pamphlet, Jul 1, 1980), p 1 [hereinafter
cited as Schroeder]. 1

2. Ibid, pp 1-2.

* Beceme Air Force Chief f Staff in Fehruary 1965,
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Course planners decided to expand the course to 3 weeks, and
increase the student load to 30 per class. They also developed
the objectives of the 7th Air Division NCO Academy, which were
stated as follows:l

To provide NCOs with an effective approach to the
solution of those problems encountered in leadership.

To prepare the NCO to project more effectively his
queries, recommendations, and solutions while administer-
ing personnel management.

To develop command voice and bearing.

To foster a willingness to accept respcnsibility.

To instruct those essential techniques utilized to
train personnel.

The following curriculum for the 22-day course, based on

6 hours of training per day, was developed:

Hours

Leadership and Command Department

Essentials of Leadership 24

Drill and Command 6
General Subject Department

Ground Safety 2

Organization of the Air Force 2

AF Supply and Maintenance 6

Military Law 5

The NCO in England 4
Personnel Management Department

Personnel Management 36

1. Ibid, pp 2-3.

2. Ibid, p 3.
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Instructor Training Department

Public Speaking and Expression 14 (

Miscellaneous

Opening Exercise
Guest Spcakers
Commandant's Time
Graduation

’P“N\JH

o

Total 11

Like the ATC NCO Leadership School, the 7th Air Division
had to start its Academy without funding, which restricted
the growth of the school to available resources and materials.
The first class of 22 students graduated from the expanded
course on January 24, 1953. The second class heard the’
SAC Commander in Chief, General Curtis E. LeMay, speak on the
importance of the NCO in today's Air Force at their Feb 13, <\
1853 graduation.l
Headquarters SAC officially established the 7th Air Division
NCO Academy at West Drayton when it published General Order
10 on March 9, 1953, to be retroactively effective to January
26, 1953.* The Academy continued to expand with the acquisition
of more classrooms and a lecture room, and the curriculum
increased to 150 hours. By mid-1953, class sizes had grown to
60 students, and students heard guest lecturers from the Rcyal
Air Force.
* Accreditation of the Academy, however, dates from March 1953.
1. Ibid, pp 3-4.

2. 1bid, p 4.
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As the Air Force began the year 1953, it issued a new
Air Force rogulation on airman promotions, to be effective
March 1, 1953. The regulation not only rccognized the new
grade structure that had been implemented in April 1952, but
also expanded the delegated promotion authority to allow
MAJCOM commanders to let their squadron commanders promote
to the grades E-2 through E-4, which were now the non-NCO
grades. It also removed the requirement to have a unit vacancy
for promotions to E-3 and E—&.l
Although all promotions had Been temporary since the first
of August 1951, the new regulation made promotions to E-4 and
below permanent, while those to the grades of E-5 through E-7
' only
xxxexzEde continued to be tempcrary. In fact, airmen who held
temporary NCO grades were given the permanent grade of airman
first class (E-4). The Director of Military Personnel at Hq
SAF passed out promotion quotas based on Air Force-wide
vacancies to the MAJCOMs for promotions tc grades above airman

third class (E-2), and raised the minimum time-in-grade

requirements, as shown in the following table:

1. AFR 39-29, Promotion of Airmen, Jan 2, 1953, effective

Mar 1, 1953; and Hist, Dir of Pers Planning, Dep Chief of Staff/

Persixxxkikdx, Jan-Jun 1953, p 54.

2. AFR 39-29, Jan 2, 1953.
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————— Table ___ —- Minimum TIG Requirements (1 Mar 1953)----

For Promotion (O:
Airman Third Class (E-2)

Airman Second Class (E-3)
Airman First Class (E-4)
Staff Sergeant (E-5)
Technical Sergeant (E-6)
Master Sergeant (E-7)

Minimum TIG: (/

\

Upon completion of basic train-
ing or 4 months as E-1

6 months as E-2
8 months as E-3
12 months as E-4
14 months as E-5

16 months as E-6

One interesting feature of the regulation was that it allowed

the KXmaxixxgxxdRxxxqukxxwankxxkuxhaxxxkxad the promoting authority

to waive the time-in-grade requirements for promotions up through

staff sergeant, if the airman's primary duty assignment was to

an air crew position.
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Chronological Listing of USAF Certified
Command Noucommissioned Officer Academies

(as of April 1981)

West Drayton, UK
Bergstrom AFB, TX
March AFB, CA
Barksdale AFB, LA
Kirtland AFB, NM
Freising AB, GE
Westover AFB, MA

Orlando AFB, FL o

McClellan AFB, CA
Wright-Patterson AFB, OH

Hamilton AFB, CA

Otis AFB, MA
Eglin AFB, FL
Norton AFB, CA

Bolling AFB, DC

Goodfellow AFB, TX
Langley AFB, VA

Langley AFB, VA

McGhee-Tyson Aprt, TN
Barksdale AFB, LA

Norton AFB, CA

Command
SAC

SAC (8th AF)
SAC (15th AF)
SAC (2d AF)
AFSC

USATFE

SAC (8th AF)

MAC

AFLC
AFLC

ADCCM

ADCOM
AFSC
AFLC

HG CMD

ESC
TAC

TAC

ANG
SAC

MAC

Certification Dates & Status

Mar 1953-Dec 1957 (closed)
Mar 1954-Apr 1955 (emiosed)
(movdd +o Westovey AFH, MmA)

Mar 1954-Mar 1966 (closed)
Apr 1954-Mar 1966 (closed)
Jan 1955-Present (active)
Feb 1955-Apr 1957 (closed)
Jun 1955-Mar 1966 (closed)

Oct 1955-May 1968 (moved to
Norton AFB, CA)

Sep 1956-Jun 1970 (closed)
Jan 1957-Jun 1960 (closed)

Mar 1957-17 Jul 1973
(moved to Tyndall AFB, FL)

Mar 1957-Nov 1959 (closed)
Apr 1957-Mar 1958 (closed)
Jun 1957-May 1959 (closed)

Jul 1957-30 Jun 1976
(transferred to MAC)

Jan 1959-Present (active)
Jan 1962-Sep 1966 (closed)

Jul 1967-Jul 1975 (moved
to Bergstrom AFB, TX)

Jun 1968-Present (active)
Jul 1968-Present (active)

Oct 1968-present (active)
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Base

Robins AFB, GA

Richard-Gebaur AFB, MO
Tyndall AFB, FL

Lackland AFB, TX
Bergstrom AFB, X

Bolling AFB, DC

Kapaun AS, GE
McGuire AFB, NJ
Kadena AB, JA

Keesler AFB, MS

Elmendorf AFB, AK

Tyndall AFB, FL

Command
AFLC

AFCC

ADCOM

ATC
TAC

MAC

USAFE
MAC (East)
PACAF

AFCC

AAC

TAC

SOURCE:

Certification Dates & Status

Jun 1970-present (active) (/

1 Apr 1972-31 Sep 1977
(moved to Keesler AFB, MS)

8 Nov 1973-30 Sep 1979
(closed)

14 Nov 1973-present (active)
1 Oct 1975-present (active)

1 Jul 1976-31 Dec 1976
(moved to McGuire AFB, NJI)

Oct 1976-present (active)

1 Jan 1977-present (active)

O

Mar 1977-present (active)

1 Oct 1977-present (active
——includes traveling teams)

Nov 1977-present (active) (\,
€

1 Oct 1979-present (activ

AFR 50-39, Noncommissioned Officer Professional Military

Education and Civilian Initial Supervisory Training, Apr 17, 1981,

Atch 9, p A-21.
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Chronological Listing of USAF Certified
Command Noncommissioned Officer Leadership Schools™

(as of April 1981)

Base - Command ' Certification Dates & Status
Upper Hayford, UK SAC Oct 1952-May 1955 (closed)
Loring AFB, ME SAC Oct 1954-Feb 1965 (closed)
Fairfield AFS, CA AFLC Jun 1955-Dec 1961 (closed)
Lockbourne AFB, OH SAC Jan 1956-Feb 1965 (closed)
Westover AFB, MA SAC Jun 1956-Mar 1965 (closed)
Ramey AFB, PR , SAC Aug 1956-Feb 1961 (closed)
Little Rock AFB, AR: - SAC Aug 1956-Mar 1966 (closed)
Brize-Norton, UK SAC Jan 1957-Nov 1959 (closed)
RAF West Drayton, UK SAC Jan 1957-Dec 1957 (closed)
McClellan AFB, CA AFLC Feb 1957-Jun 1959 (closed)
Harlingen AFB, TX ATC Mar 1957-May 1961 (clcsed)
Moody AFB, GA ATC Jul 1957-Apr 1960 (closed)
Pease AFB, NH SAC Jul 1957-Mar 1966 (closed)
Shaw AFB, SC TAC Jul 1957-0ct 1961 (closed)
Dyess AFB, TX SAC Aug 1957-Dec 1964 (closed)
Carswell AFB, TX 5AC Sep 1957-Dec 1958 (closed)
Truax AFB, WI ADCOM Sep 1957-Feb 1964 (closed)
Tyndall AFB, FL ADCOM Sep 1957-Sep 1962 (closed)
George AFB, CA TAC Nov 1957—May 1958 (closed)
Lincoln AFB, NE SAC Dec 1957-Sep 1963 (closed)
Plattsburgh AFB, NE SAC Dec 1957-Mar 1966 (closead)
Whiteman AFB, MO SAC Dec 1957-Mar 1966 (closed)
Chanute AFB, IL ATC Jan 1958-Jan 1961 (closed)

* Originally known as NCO Preparatory Schools.

Williford, MSgt Robert C. EVOLUTION OF THE ENLISTED GRADE STRUCTURE (1947-1957)
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TALKING PAPER

ON

NCO ACADEMY OPTIONS

AETC manages NCO Academies at Lackland, Goodfellow, Tyndall,
Gunter, Keesler, + 1 TBD (PACAF/USAFE manage their own)

- Pros

-- next logical step after centralizing curriculum development

-- 1 base, 1 boss concept not violated

-- enhances image of enlisted PME in education arena

-- enhances management of instructional programs

-- functionally aligns PME under AETC/AU as training is now
aligned under ATC and as officer PME is aligned under AU

places all education/training policy under one commander

closely aligns education/training functions to more
efficiently meet YOT objectives

ALSs could also be owned by AETC just as Field Training
Detachments (FTDs) are now owned by ATC

eliminates about 15 enlisted PME positions at MAJCOMs

produces synergistic effect between all levels of PME
and first sergeant academy

allows for centralized funding for major projects like
upgrading technologies, etc.

centralized funding/management of student quotas
centralized hiring/staffing of faculties
---- manpower assistance between academies beneficial

---- assures a degreed faculty is achieved/maintained to
meet requirements of ATC P-Plan 3-90

---- centralizes instructor training/faculty development

-- reduces number of schools affiliated with CCAF; save
administrative time, etc.

CMSgt Macaluso/CPD/PM/3-6444/10 Feb 93



-- all instructional program policies/procedures centralized
--- no conflict or variation between MAJCOMs
--=- in line with standardized enlisted PME policy
--- accelerated curriculum development/implementation

-- MAY allow closure of PACAF/USAFE academies

-—-- procedures may be developed whereby students attend prior
to transferring overseas

—-—- procedures may be developed for those who become eligible
while overseas to attend after returning CONUS

--- using assets from CONUS academies, traveling teams could
conduct courses for mandatory eligibles overseas
(once/twice a year)

—-——— SPACE COMMAND now doing same in Australia

-~ frees-up facilities/dormitories at bases where NCOAs close

-- even if these aren't the right bases/number of academies many
of the pros still apply

-- reducing number of academies would eliminate a significant
number of manpower positions at schools that close

- CON
-- formalizes the elimination of MAJCOM uniqueness in PME
-- may not be enough "seats" at so few academies
-- increased travel/per-diem/TDY costs: offsets?
-- if AETC owned ALSs, it will violate 1 base, 1 boss concept
-- eliminates O & M money being used to enhance facilities
-- AETC bases with NCOAs may close in future
—-—- if the 1 TBD academy is not on AETC base will cause conflict

between command ownership, or violate base/boss concept

CMSgt Macaluso/CPD/PM/3-6444/10 Feb 93



TALKING PAPER
ON

NCO ACADEMY OPTIONS

Placing an NCO Academy and an ALS at each base

= PROS

eliminates travel/TDY/per-diem costs

AU curriculum development not affected

eliminates manpower positions at MAJCOM headquarters

--- quota distribution/management done at base level
allows NCO Academy to become resident versus in-resident
-—- eliminates dormitory needs at 16 bases

reduces stress of being away from family

allows commanders/supervisors to attend graduations

--=- large dollars currently spent on this

allows speakers to address local issues affecting students

reduces manpower for AFSC 99605 (academic instructor)

= CONS

reduces prestige/credibility academies now have

--- cannot put a Chief as commandant of each NCO Academy
~~-- students don't view the importance of base schools
AU must reproduce/distribute more copies of curriculum
—--- collection of data from field increased

--- increases potential for test compromise

--- mailouts/phone/fax traffic increases

CMSgt Macaluso/CPD/PM/3-6444/11 Feb 93



-- faculty proficiency reduced because of fewer classes a year

--- experience level of staff reduced based upon in-house
training

-- less diversity among student body hurts synergism
-- impacts a large number of TSgt/selectees at one time

--- could impact mission accomplishment at that base
-- greater risk of diluting standardized program

~—= possibility of curriculum creep between PME levels

--- possibility of base needs entering course

---- taskings from base pull instructors from PME duty

-- increases manpower rank/experience level

--- concurrent schools require TSgts and MSgts for
staff to preclude SSgts teaching TSgts

-- selection process

--=- possibility of reduced qualifications of staff based
upon manpower availability at base level

-- effects of CCAF accreditation

~-- possibility of losing accreditation based upon greater
likelyhood of non-degreed staff

~-- increases time required for affiliation visits at each
location/increases TDY cost for affiliation

CMSgt Macaluso/CPD/PM/36444/10 Feb 93
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Mirroring, Application Level and
Affective Domain, In-Residence

Education Utilizing CD-ROM
Based Distance Education

by Leslie E. Amidon and Frank A. Mileto

ABSTRACT—This article details the in-
house development of Course 00005, SN-
COA Multimedia Distance Education
Course. Directed by Headquarters Unit-
ed States Air Force, Course 00005 was
developed to prepare eligible students
to operate at the application level of un-
derstanding in the areas of Communica-
tion Skills, Leadership Planning, Behav-
ior Analysis, Human Resource Develop-
ment, and Organizational Management
as applied to the United States Air Force.
Additionally, Profession of Arms relat-
ed material was presented to bring the
student into the affective domain. Top-
ics related to the project that are covered
in this article include: a course descrip-
tion, development issues, and lessons
learned.

Introduction

Recent years have seen a dramatic
drawdown in military personnel and fund-
ing. This has precipitated a need to pre-
pare the United States Air Force’s senior
enlisted personnel, as well as civilian
employees, in management positions, for
increased leadership responsibilities while
at the same time reducing the costs asso-
ciated with this preparation. Course
00005, the Senior Noncommissioned Of-
ficer Academy (SNCOA) Multimedia Dis-
tance Education Course, helps fill this need
by providing an exportable interactive
quality education program focused on the
needs of the adult learner in the military
environment. In this article, we provide
a course description of Course 00005, dis-

cuss some of the inherent development
issues, and detail some lessons learned
during Course 00005 development and
fielding.

Course Description

Course 00005 was developed by the
Interactive Courseware Development sec-
tion of the College for Enlisted Profes-
sional Military Education (CEPME), Max-
well AFB, Gunter Annex, Alabama. This
course was designed to mirror the edu-
cational level and experience of students
attending the 7.5 week duration in-resi-
dence SNCOA course. This entailed pre-
senting many of the Course 00005 learn-
ing objectives at the application level. At
this level of the taxonomy, students are
asked to take the concepts and principles
formed at the comprehension level and
put them to use in situations (case stud-
ies/scenarios) new to them.

Learning objectives are presented at
the beginning of each lesson ensuring stu-
dents have a clear concept of the prime
focus of the lesson. These objectives in-
corporate behavioral terms indicating how
the student is to achieve the knowledge
level. These terms include: define, de-
scribe, identify, label, list, match, name,
outline, reproduce, select, and state.
Along with each objective, we included
Measurable Samples of Behavior (MSB)
to help the students focus their study.
For our use, an MSB is defined as a state-
ment specifying the “observable” behav-
ior the student should be able to demon-
strate at the end of the lesson.

SPRING '97
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Course Content

Course 00005 consists of sixty (60) les-
sons, divided into six sub-courses includ-
ing Profession of Arms (not testable),
Leadership Planning, Behavior Analysis,
Human Resource Development, Organi-
zational Management, and Communica-
tion Skills. Initially, these courses must
be completed in succession. Later, they
can be randomly accessed for study or
reference. A breakdown of each sub-
course follows.

Profession of Arms. After completion
of this course, students are capable of
explaining how unit-level duties fit into
the larger context of joint operations in
support of national policy. The student
further becomes knowledgeable on the
heritage and history of the enlisted corps.
Also, students expand their knowledge
of the roles of other service components
and how the Guard and Reserve forces
fit in the “big picture.” Subjects includ-
ed are Logistics, Doctrine, Strategy, and
Space Operations, and the perspectives
of General Officers, the current and former
Chief Master Sergeants of the Air Force,
and former prisoners of war. Surveys
are included at the beginning and end of
this course to record changes in the af-
fective domain.

Leadership Planning. This course pre-
sents lessons, that improve the student’s
ability to reach organizational goals and
remove barriers to goal accomplishment
through proper application of resources
and Total Quality Management theory.
Lessons included in this area are Time
Management, Team Building, Quality
Tools, and Problem Process Analysis.

Behavior Analysis. This course provides
a deeper understanding of human behav-
ior. Leaders need to know why subordi-
nates act and react in the ways they do.
With lessons examining behavior from dif-
ferent perspectives, the student develops
a greater appreciation of the diverse pat-
terns of behavior displayed by subordi-
nates. The eight lessons in this area are
Self-Concept, Values, Stress Management,
Interpersonal Relations, Substance Abuse,
Perspectives on Social Initiatives, Trans-
actional Analysis, and Personal Profile
System.

Human Resource Development. In this
course, the student is provided alterna-
tives to improve the overall performance
of subordinates. Material in this area
helps the student understand when to
provide supervision and motivation, to
whom to provide it, how much to pro-
vide, how often to provide it, and by what
method it should be delivered. The five
lessons are Situational Leadership, Con-
temporary Motivation, Power, Develop-
mental Cycle, and Performance Counsel-
ing.

Organizational Management. This course
takes a broad view of the organjzation.
Today’s level of quality can not be main-
tained as a status quo for tomorrow with
our rapidly changing environment. Stu-
dents learn how to be proactive and pos-
itive in their leadership roles during re-
structuring and constant change by ap-
plying these four lessons: Organization-
al Design, Organizational Norms, Man-
aging Change, and Managing Conflict.

Communication Skills. This course ex-
poses students to developmental lessons
designed to aid an understanding of how
effective communication skills enhance
leadership ability. Instruction is provid-
ed preparing the student to compose and
organize both written and spoken com-
munications, develop effective para-
graphs, support assertions, and edit writ-
ten communication.

Testing

After completion of each testable sub-
course, the student’s knowledge is eval-
uated through both formative and sum-
mative testing. The purpose of forma-
tive examination is to provide the stu-
dent, as well as curriculum program man-
agers, feedback on the strengths and lim-
itations of the instruction and the stu-
dent’s achievement. Formative exercises
provide immediate feedback support and
rationale for each student response. Sum-
mative examinations (for a grade) are
based on the same educational objectives
as the formative exams. However, this
does not mean that the tests are exactly
the same; it just means that two tests were
developed in each area using the same
lesson material and measuring the same
desired behavior. Data from the summa-
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tive examinations is sent via file transfer
protocol (FTP) to the Extension Course
Institute (ECI) for course tracking and
history.

Students have 12 months from the date
of enrollment to complete the course and
must maintain an 80% or better average
score (average of all five sub-courses) for
Course 00005.

Eligibility
Enrollment in Course 00005 is open to
the following categories.

¢ Active Duty Air Force, Reserve, or Na-
tional Guard NCOs/Petty Officers of
any US Military component in the
grades of E-7 (to include those select-
ed for promotion) and above

* Reserve Personnel in the grade of E-6
assigned to an E-7 slot in the Air Force
Reserve are eligible to enroll with the
approval of the MAJCOM Functional
Manager. (HQ AFRES/DPTS)

* US Civil Service employees occupying
a management position and serving in
the grade of GS-6 or above and equiv-
alent WG, WL, and WS employees

Technical

Course 00005 is delivered via a three
CD-ROM set. The student receives two
CD-ROM disks with all necessary run-
time files, course files, and drivers need-
ed for the course. The supporting educa-
tion office (testing center) is provided one
CD-ROM disk which includes all the nec-
essary runtime files, Controlled Material
test files, and drivers needed for test ad-
ministration, and transfer of answers and
scores using FTP.

Disk Breakdown. A breakdown of the
file numbers, types, and sizes for all three
CD-ROM disks (inclusive) is as follows:

¢ Total files (number): 3,584

* Total files (bytes): 1,059,487,503

* Total audio files (number): 2,619

* Total audio files (bytes): 643,624,474

The student also receives two blank high
density 3.5” floppy disks for use in stu-
dent data and test data tracking.

Authoring System. Course 00005 was
authored exclusively in Asymetrix’s Mul-
timedia Toolbook 3.0a (CBT version) Ex-
tensive additional coding was developed,
above and beyond the built-in widgets,
in Asymetrix’s programming language
“Open Script.” This course was devel-
oped totally in-house by 37 developers
and required 30,000 production hours to
complete. Based on a factor of 150 stu-
dent educational contact hours we de-
rived a ratio of 200/1 (production hours/
contact hours) meeting or exceeding cur-
rent industry standards for this type of
development.

Hardware/Software Requircments. Be-
cause of the multimedia requirement of
Course 00005, the minimum system re-
quirement is fairly robust. Minimum
hardware/software requirements for this
course include:

* CPU: 46SX-33MHz

* RAM: 8 Meg

* CD-ROM: 2X

* Hard Drive: At least 20 Meg free
* Sound Card: 16 Bit

* Video Card: 640x480x256 colors

* Speakers: Yes (or headphones)

* Windows: v3.1, v3.11, NT, or 95

* DOS: v5.0 or later

Features/Tools

Course 00005 is a total interactive dis-
tance learning environment. Some of the
features included are as follows:

Interactive glossary. Aninteractive glos-
sary of pertinent terms is provided. The
student is allowed to search alphabeti-
cally for a particular term or by using a
search feature. Upon selecting a term,
the student is presented with the defini-
tion of term, selected hotlinks to associ-
ated terms, and the source of the defini-
tion. Exiting the glossary returns the stu-
dent to his or her previous location.

o ]
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Online help. Context sensitive help is
available via mouse or function key in-
put. Topics include: sign-on and regis-
tration, use of the student data disk, nav-
igation tools, menus, glossary, the search
function, use of the student notebook, use
of the escape key, various cursors, test-

. ing procedures, and information about

Course 00005. The ReadMe file on the
CD-ROM is also accessible through the
online help. Exiting the Help returns the
student to his or her previous location.

Navigation Search Engine. A mouse ac-
cessible navigation search engine helps
in the review process. This hyperlinked
menu (in outline format) provides the stu-
dent a quick and easy manner of navigat-
ing to the menu of any completed area of
the course.

Function key support. Function key sup-
port is provided for major features of the
course. These features include: access-
ing online help, navigation to the menu
of the current subject area, navigation to
the next higher level menu in the course
hierarchy, backup of student data files,
navigation to the Course 00005 main
menu, and exiting the course.

Online reference library. An online ref-
erence library is provided giving the stu-
dent access to 64 resource items includ-
ing book excerpts, pamphlets, professional
papers, etc. These references are avail-
able via mouse input through a reference
menu system or as an integral part of the
lesson flow. The student can print all
reference materials by clicking on them
with the mouse.

Printable fields. Many of the text fields
in the course are printable. The student
can print the text in these fields by click-
ing on the field with the mouse.

Student datafprogression tracking. All
actions taken by the student are recorded
for later progress tracking and analysis.
This includes the date/time/location of
any navigation, any survey results en-
tered, all answers and scores of online
quizzes, student notes, student demo-
graphic data, bookmarks, highest level
completed, return locations from student
tools, and the location of the last page
visited. This data is recorded on one of
the 3.5” data disks allowing the course to

be administered on more than one com-
puter (i.e. home computer and work com-
puter).

Hierarchical Menu System. Course 00005
is completely menu driven. As the stu-
dents proceed they access lower levels of
the menu structure. At any time, the
student can access the menu of the sub-
ject area they are currently in, or they
can backup to the next higher menu lev-
el. Each menu item provides a visual in-
dicator of the status of the underlying
material to include:

* not available-prerequisites not met
¢ available-not started
* available-started

¢ available-completed

This forces the student to follow a pre-
defined default path through the course
but allows full flexibility in reviewing any
material already completed.

Case Study (scenario driven). Course
00005 provides an up-front case study
for each of the testable areas. Through-
out the lesson, the subject information is
referenced to the principles applied in
the case study. At the conclusion of a
testable area, a wrap-up case study is pro-
vided to illustrate how the presented
material relates to the case. It is extreme-
ly important for students to understand
this paradigm because they will be eval-
uated on their application of the princi-
ples of the lesson against a different case
study in the formative and summative
exams. The case study is available
throughout the lesson via a mouse click
and can be printed for ease of reference.

Computer-based testing. All testing of
Course 00005 material is done on the com-
puter. Each possible answer is assigned a
weight as to its validity. Students select
the answer that is most appropriate and
are then provided, after the test has been
scored, feedback as to the most correct
response and the rationale for it. The
student is also presented the score of the
exam just completed as well as how it
affects the highest possible course aver-
age.
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Challenge by examination. Many students
taking Course 00005 have extensive relat-
ed knowledge of the principles and con-
cepts provided in the course. To better
serve the adult learner, we have built in
the ability to challenge by examination
each of the testable subject areas. Stu-
dents having a good understanding of the
material may take a bypass test freeing
up the next area of the course. This action
is recorded in the students’ data files and
they, as adult learners, accept the respon-
sibility for these scores as well as the im-
plications.

Bookmarking. A bookmarking feature
allows the student to record a specific
location for revisiting at a future time.
Upon entry into the course, a registered
student is asked if he would like to re-
turn to a previously bookmarked area. If
the answer is yes, the student is branched
to the location stored in the bookmark
feature.

Notepad. A notepad is provided on
each screen of the course. Any saved
notes stay attached to the screen for fu-
ture reference until deleted by the stu-
dent. The notepad also allows each note
to be printed. Additionally, all saved
notes are available in text-only format
via a single file. This file provides the
location where each note was taken along
with the text of the note.

Development Issues

Development of Course 00005 was di-
rected by the Chief of Staff of the Air
Force to mirror the in-residence senior
noncommissioned officer academy course
as closely as possible. This required the
conversion of 236 hours of instructor con-
tact hours to 153 hours of computer based
training. This section will discuss some
of the development issues encountered
to include production timeline, training,
storyboarding, equipment required, costs
associated with the project, and the avail-
ability of student equipment platforms
for taking the course.

Timeline

Aninitial assessment of the project fore-
casted 16 months to complete the project

with 11 in-house personnel. Actual de-
velopment time spanned 10 months start-
ing 1 Nov 95. The first student was pre-
sented the course on 1 Oct 96. The re-
duced time line resulted from an addi-
tional 13,000 trainees being eligible for
the course as of 1 Oct 96.
Training

Software training was done in-house
for a limited number of courseware de-
velopers. Other courseware developers
with prior software experience were
brought in to supplement the develop-
ment effort. Additional training was pro-
vided by instructional designers to facili-
tate the use of standards and conven-
tions in the development effort.

Storyboards

Storyboarding and flowcharting train-
ing were completed early in the project.
Classroom instructors and curriculum
developers familiar with the classroom
presentation of the curriculum were en-
listed to develop the lesson storyboards.
All storyboards were reviewed for aca-
demic integrity by the CEPME curricu-
lum development staff. This quality check
ensured all lessons supported the educa-
tional objectives and measurable samples
of behavior.

Development equipment

The project required the use of approx-
imately 30 PC desktop computers of which
more than half were fully multimedia ca-
pable. Other specialized equipment in-
cluded audio/video/graphics capture/
editing software, CD-ROM recording, and
a local area network for file transfer, stor-
age, and manipulation.

Costs

Costs associated with the production
included manpower costs, the cost of
mastering/mass producing the CD-ROM
disks, and the cost per student.

Manpower costs. During production of
Course 00005, the staff of the interactive
courseware section grew from three to
37. Most of this staff was not available
for the full project, but only the final two
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months. Personnel utilized were of vari-
ous pay grades from Senior Airman to
Lieutenant Colonel. Total personnel cost
for the project was $915,000.00.

Mastering[mass producing the CD-ROM.
The first pressing of Course 00005 was
6,700 sets. The cost associated with mas-
tering the disks and mass production was
$21,000.00.

Cost per student. The cost to put the
full course in each student’s hand is ap-
proximately $10.00 for the CD-ROM
Course. This includes the cost of master-
ing and replication of the CD-ROMs, pack-
aging, postage, and copyright release. This
is significant as the paper-based version
of this course is $48.00 per student in hand.

Availability of Multimedia Platforms

A recent survey of the students attend-
ing the SNCOA in-residence (Class 97-A)
indicated a wide base of available plat-
forms for this type of course delivery.
Of the 365 students, 206 (56%) own a
multimedia capable machine. When asked
how many have access to a multimedia
capable computer, 331 (91%) indicated
they have access through their job, the
base library, base education office, or
home. While this is a small sampling, we
find each class to be a good cross section
of the senior noncommissioned officers
in the Air Force.

Lessons Learned

During the development of Course
00005, we learned many important les-
sons. For the purpose of this article, we
will only list what we found to be the
most crucial — the development of a
course structure, team development, and
media management.

Structure

For a computer managed course such
as Course 00005, the structure of the
course must be established early in the
development process. Early freezing of
the course structure allows a thorough
development of the course template which
significantly shortens the development
process. In order to track the student
through the course and provide a variety

of student assistance functions, a lesson
template was developed over the open-
ing months of the project before the first
lesson was developed. The hierarchical
structure of the development software al-
lowed new features to be added up to
close of the project.

Team Development/Training

Development and maintenance of the
courseware team was critical to the suc-
cess of the project. Probably the most
important factor was early training for
all members of the team. The software
development members should receive
training first to ensure they have ade-
quate time to familiarize themselves with
the capabilities of the authoring tools.
Storyboard developers should also receive
training on the development software so
they can be aware of its capabilities and
incorporate these features in the lesson
storyboards.

Media Management

Media management was critical to time-
ly development. Media requirements
should be identified as early as possible
to ensure availability at coding time. Me-
dia specialists need to work closely with
curriculum managers, storyboard special-
ists, and software developers to ensure
the media meets the need of the lesson.

File Management

File management allows orderly flow
of data to the courseware developer so
that the latest versions of numerous files
reach the courseware developer. Inte-
grating all these files into the final ver-
sion of the course can be a monumental
task. Course 00005 consists of 547 lesson
files and 2,619 media files. A consistent
file structure among developers goes a
long way toward optimizing the final in-
tegration.

Though the development of a lesson
template greatly simplified the presenta-
tion standard, it was still necessary to
clearly communicate the screen standards
to all developers to ensure a uniform prod-
uct.
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Summary

In this article we have provided a brief
look at Course 00005, the Senior Non-
commissioned Officer Academy Multime-
dia Distance Education Course. We brief-
ly discussed some development issues and
finished with a look at what we consider
to be the most important lessons learned
during the project.

Closing Comments

This course has broken new ground by
attempting to mirror in-residence, appli-
cation level instruction in a multimedia
interactive format. Since its fielding on 1
Oct 96, we have seen an unprecedented
number of students requesting the course.
Our current enrollment of over 8,400 stu-
dents required us to contract for a press-
ing of 6,000 more CD-ROM sets. This is
the first time we have ever witnessed a
student population excited to take a cor-
respondence course. Version 2.0 is sched-
uled for release 1 Aug 1997. One final
note: on 13 Dec 1996, we learned that an
evaluation for community college credit
had been completed on Course 00005.
Students who complete the course satis-
factorily are summarily awarded 9 hours
of college credit through the Community
College of the Air Force.
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